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If you’ve visited a big city, you’ve likely experienced smog – that polluting condition 
that can damage your health and impair visibility. 

Smog prevents us from seeing clearly.  “Data smog” is a term coined by American 
journalist David Shenk to describe the overwhelming amount of data available 
through the Internet and the difficulty of the average individual “to sift through and 
separate fact from fiction.”1 The term was eventually added to the Oxford English 
Dictionary.2 

In this age of “infowhelm”, where information is unfathomably abundant, we need 
filtering skills. Consider this: if the average adult finds it difficult to cope with information 
overload, how can we effectively equip our K-12 learners to navigate the smog?

One of the most common student uses of technology in our schools is conducting 
research online.3 The question is, are they skilled at it?  Not according to a 2009 study 
presented by the Ontario Confederation of University Faculty Associations. This study 
revealed a rapid decline in first year students’ research and Internet navigating skills.4 
Google and Wikipedia have become the predominant research “default” for far too 
many students.  Moreover, they are not engaging critically to sift through their quick 
fix information finds.  Our 21st century learners require specific guidance “to become 
more effective, ethical and critical users of information,” according to the BC Teacher 
Librarian’s Association.5 They need information literacy skills.  

The American Library Association defines information literacy as “the set of skills 
needed to find, retrieve, analyze, and use information.”6 Our schools need to focus on 
teaching our students these kinds of skills to help them thrive in a technology-driven 
world.  As Michael Fullan, Professor Emeritus at the Ontario Institute for Studies in 
Education asserts, students need to “learn how to learn because the evolving world 
is ever changing and elusive.”7 Finally, in a keynote perspective entitled, “Literacy is 
not enough”, the 21st Century Fluency Project takes this concept one step further.  By 
promoting “a focus on fluency rather than literacy” their approach “requires educators 
to completely rethink current assumptions about teaching, learning and assessment.”8 
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Navigating Data Smog

 
by Michelle Davis

Navigating Data Smog
Equipping Learners to Filter and Discern
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For example, this Project’s Information Fluency 
offers 5 A’s, which include: 

 y Ask (good questions)

 y Access and acquire

 y Analyze and authenticate

 y Apply (the knowledge within a real world 
problem)

 y Assess (both product and process) 9

Data smog can cloud our judgement.  

And technology, by its very nature, can serve as a distracting 
haze.   As Christian educators, we need to model discernment 
with our uses of technology and designs for learning.  Technol-
ogy in schools offers great potential to advance our students’ 
learning and their understanding of the world, but as Michal 
Fullan warns in his book Stratosphere, it has a dark side: “no 
powerful tool is ever neutral in its use.”10 We need to “examine 
everything carefully; hold fast to that which is good; abstain 
from every form of evil” (I Thessalonians 5:21-22, New American 
Standard Version).

It’s time to clear the air. 

continued from page 1Navigating Data Smog

You can learn more about the 
21st Century Fluency Project 
here: http://www.youtube.com/
watch?v=7ECAVxbfsfc

Michelle Davis (michelle.davis@scsbc.net) is SCSBC’s  
Director of Educational Technology and Learning Design
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RECOMMENDED 
Check out these resources 

Stratosphere
Integrating Technology, Pedagogy, and 
Change Knowledge

by Michael Fullan
Stratosphere is a must-read for anyone 
interested in the future of education. 
Fullan’s earlier works have made him an 
icon in the field of education, but this 
is the best stuff he has ever written. In 
Stratosphere, he merges his expertise in 
the processes of education change with 
a deep understanding of the new tech-

nologies to present a powerful plan for rethinking and reinventing 
education in America. - Brendan Kelly, Professor Emeritus, U of T

The Ten-Minute Inservice
40 Quick Training Sessions that Build 
Teacher Effectiveness

by Todd Whitaker and Annette Breaux
All school leaders want to help their 
teachers become more effective – but 
most administrators have too much to 
do and not enough time to do it. The 
Ten-Minute Inservice shows you how to 
enhance both teach and learning in the 
most efficient and effective way possible.

This step-by-step guide helps principals and staff develop-
ers improve teacher school-wide through weekly ten-minute 
inservices. These forty high-impact inservices – which can be 
incorporated seamlessly into staff meetings or offered as stand-
alone training – cover a range of topics, from handling challeng-
ing behaviour and motivating students to engaging parents and 
making lessons meaningful. Each inservice includes helpful tips on 
how to introduce the topic, sample scripts to follow, and imple-
mentation activities to ensure that the lessons learned really stick. 
Also included is free access to downloadable pdf’s and PowerPoint 
slides of key material from the book to save you time and make 
your workshops even more effective.

Shifting the Monkey
The Art of Protecting Good People from 
Liars, Criers and Other Slackers 

by Todd Whitaker
Everyone has roles, responsibilities and 
problems to deal with in the workplace. 
Some people, however, have mastered 
the art of shifting those “monkeys” onto 
the backs of others. They claim they 
don’t know how to solve a problem, 
they don’t have time, they complain, 
they perform poorly, they find any 
and every way to avoid the work and 
pass the buck. Instead, hardworking, 

loyal employees who care about results end up shouldering those 
burdens. The slackers get just what they want – less work – while 
the best employees become alienated and overworked. Monkeys 
are such a problem in some businesses that they even get shifted 
from employees to customers.

Another school year has begun. Returning students are eager to 
renew existing friendships, and new students may be excited, 
although somewhat apprehensive, about their new school 
environment. Students arriving from other countries are in the 
process of becoming accustomed to a school system that may 
be very different from what they are familiar with, and may be 
overwhelmed by the challenges of learning a new language.  

What type of climate does your school have in regards to 
welcoming the newcomer? Is there an attitude of inclusive-
ness and mutual learning? Are students’ and teachers’ minds 
being opened to the differing cultural norms and attitudes of 
the cultures represented within the classroom, or is there an 
attitude that the newcomer must conform?

In his book Learning from the Stranger, David Smith says that 
intercultural learning needs to be grounded in Christian disci-
pleship: a willingness to love your neighbor and to be changed 
by the encounter. The way that we interact with each other 
should be influenced by the knowledge that we are all image 
bearers of God and that He has an incredible love for each and 
every one of us.  

If we are to enter into meaningful relationships, the practice of 
Christian hospitality needs to frame all our interactions.    

Hospitality implies that the stranger will not only will be 
greeted, but also will be given loving attention.  The stranger 
not only will be fed and given drink; his or her voice also will 
be granted space.  His discomfort will be met with concern; 
her stories will be heard and responded to ... all of us have 
experienced the difference between homes where we are 
merely greeted with carefully measured civility and those in 
which we are genuinely welcomed where there is authentic 
give and take. Maintaining a hospitable attitude means that 
we receive the representative of the target culture graciously 
and with love and that we make space within ourselves for 
the stories and experiences he or she brings us from that 
culture.  - David Smith

Being purposely hospitable not only will allow learners to 
acquire knowledge, but  hearts and minds will be opened and 
challenged to put aside prejudices and stereotypes and enter 
into deep and meaningful relationships.  

Entering into this new year, let us encourage and challenge each 
other to open our hearts, minds and arms. I am sure that we will 
be surprised by the wonderful blessings we receive when we 
take the time to receive the gifts “strangers” have to give us.  

Be completely humble and gentle, be patient, bearing with one 
another in love. Make every effort to keep the unity of the Spirit 
through the bond of peace. There is one body and one Spirit-
just as you were called to one hope when you were called—one 
Lord, one faith, one Baptism, one God and Father of all, who is 
over all and through all and in all.  - Ephesians 4: 1b-6 
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Who would be on your ideal Christian school leadership team? 
Regardless of your school size, how is such a team created if it 
doesn’t yet exist in your school?

Envision a Christian school with … 
 y a crystal clear understanding of why it exists, who it serves 
and the direction it is going 

 y a board that provides sound governance leadership, having 
developed an inspiring and realistic strategic plan that is in 
alignment with the school’s mission and has the full support 
of the school society 

 y a principal and/or superintendent 
who offers relevant and insightful 
spiritual, educational and administra-
tive leadership

 y a business administrator who serves 
the board and principal/superinten-
dent by practicing sound biblical 
stewardship, prudent financial management and wise 
financial forecasting  

When a board chair, a principal/superintendent, and a business 
administrator each understand their unique roles and know 
how to work together effectively, a dynamic leadership team 
can emerge. This leadership trio will be able to guide the school 
into making wise decisions that can make a difference for future 
generations. Conversely, “If your senior leadership is not working 
as a team, it’s not really working,” 1 states Patrick Lencioni, 
executive coach and acclaimed author of the book The Five 
Dysfunctions of a Team. 

Do your board chair, principal/superintendent and business 
administrator schedule times to meet, pray, dream and plan 
about the school’s future? The value of these three key leaders 
meeting regularly is that it brings together those ultimately 
responsible for the school’s governance, the spiritual, educa-
tional and administrative leadership, and financial management 
of the school’s resources. Each of these leaders have a unique  
role and responsibility, and they need to be able to support each 
other, advise each other, build accountability structures, and 
together lead the school community into the future.  

The biblical value of teams over individual 
efforts is described in resonant and simple 
terms in Ecclesiastes 4:12.  “A triple-braided 
cord is not easily broken.” (NLT)  It is especially 
interesting that the author of the passage, 
King Solomon, someone who held a 
supreme hierarchical position, nonetheless 
saw the value of teams. Even from his lofty 

throne he chose to include these insights about the triple-braid-
ed cord in his volume of wisdom.

Two people can accomplish more than twice as much as one; 
they get a better return for their labor. If one person falls, the 
other can reach out and help. But people who are alone when 
they fall are in real trouble. And on a cold night, two under 
the same blanket can gain warmth from each other. But how 
can one be warm alone? A person standing alone can be 
attacked and defeated, but two can stand back-to-back and 
conquer. Three are even better, for a triple-braided cord is not 
easily broken. - Eccl. 4:9-12, NLT

Triple-Braided Leadership by Henry  Contant

“If your senior leadership 
is not working as a team, 
it’s not really working.”
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Solomon cites several specific benefits of the three-fold team 
over individual efforts including: 

Greater productivity – “[they] accomplish more than 
twice as much as one” 

Greater results – “get a better return for their labour”

Greater security – “if . . . one falls, the other can . . . 
help” and “two can stand back-to-back and conquer”

Greater benefit - the addition of another team member 
“three are even better than two”.  

One valuable yet often underutilized key tool that the triple-
braided leadership of board chair, principal/superintendent 
and business manager ought to be using more effectively is the 
school’s Annual Administrative and Financial Calendar.  Imagine 
how fruitful the school’s long-term decision making process 
would be if the following issues were discussed by this leader-
ship trio in a timely manner. Imagine six meetings a year with 
the following germane discussion points:  

August - September   
 y Update and analyze student enrolment information 
(retention and recruitment) 

 y Finalize term contract staffing commitments
 y Assess and revise the operational school budget to current 
realities

 y Review summer capital projects. Were they completed on 
time and on budget? 

October - November 
 y Prepare reports the fall annual general meeting
 y Check class size configurations. Are any classes too large, 
too small, or enroling too many special needs, ELL, or 
learning assistance students? 

 y Analyze cash flow to ensure adequate funds to meet 
ongoing financial commitments 

 y Review government block grant revenues and supplemen-
tary special education funding revenues

 y Appraise preparation for special education funding audits
 y Review annual fundraising /development office objectives 
 y Evaluate the launch of the annual giving campaign and 
leadership role of the school board and administrative team

December - January
 y Review year-end charitable giving 
 y Issue charitable tax receipts and express appreciation to  
all donors

 y Establish preliminary operational budget parameters for  
the next school year

 y Study the SCSBC Compensation Report recommendations 
and other HR issues

 y Finalize the school’s marketing plan for the upcoming 
school year

 y Consider the staffing intentions forms, early retirements  
and transitions to part-time

February - March 
 y Re-registration and new enrolments
 y New job postings and staff hiring plans 
 y Review the staff reduction and recall policy
 y Consider school board nominations for new members and 
committee appointments received from the board nominat-
ing committee 

 y Finalize budgeting process

April - May:
 y Prepare for the spring society meeting and adoption  
of the new operational budget

 y Take stock of staff summer professional development 
activities 

 y Assess applications for tuition assistance
 y Review fundraising goals to date

June - July:
 y Examine parent exit interview data
 y Manage all summer capital projects
 y Review building and grounds issues, including the need  
for portables or renovations

The examination and discussion of the above items is a key 
function in keeping your school’s educational, administrative 
and financial systems secure and sustainable for future genera-
tions. Bi-monthly meetings with the board chair, principal and 
business administrator will enable the school to be proactive 
in its leadership. Doing so will eliminate most financial 
surprises, reduce knee-jerk decision-making, and allow the 
school community to make wise long-term decisions that will 
make a difference for the next generation of Christian School 
supporters.  

A triple -braided cord … not easily broken.  

 Footnote:

1  Robert C. Crosby, The Teaming Church: Ministry in the Age of 
Collaboration (Abingdon Press; 2012).

A triple-braided cord is not easily broken 

Henry Contant (contant@twu.ca)  
is the SCSBC Executive Director










Sixty Christian school teachers, kindergarten to high school, 
descended upon Vancouver’s Granville Island Market. Equipped 
with cameras and a sizable dose of enthusiasm, they came to 
learn – through play. Their assignment, as part of a summer 
course1, was to look for evidence of God’s story in the ordinary 
moments that unfolded before them. 

Was it really possible to recognize God’s hand in creation, or 
the effects of man’s fall into sin? Could they observe the effects 
of Christ’s redemptive work? Would there be examples of His 
restorative kingdom at work? If so, then this would be a forma-
tional learning experience that would solidify their understand-
ing of the biblical story and biblical through-lines in the units 
they were developing. It would enable them to shift from theory 
to practice. Moreover, it would give them a sense of how to 
design formational learning experiences for their students. 

It was an invitation to a better story, God’s story.

This field experience was a welcome change of pace after the 
rigorous first two days of class. These teachers had expended 
a lot of intense energy to focus on designing a unit plan of 
study. It takes effort to create learning experiences that will 
have middle schoolers debate Money or Mantle: Which Comes 
First? to understand the link between human activity and 
natural disasters. How do you design learning experiences for 

pre-calculus students so they can answer the question of why 
astronauts exit the space shuttle on wheelchairs? The Fair Trade 
– it’s Not Just for Coffee unit will examine concepts of fairness and 
honesty while applying math principles. Intermediate students 
will grapple with how people explore and live while being 
mindful of treating their neighbours as themselves, such as 
European explorers being mindful (or not) of their First Nations 
neighbours. In contrast to community-building, third graders 
consider What Would My Life Be Like if I Was All Alone? On 
day three, the stamina required to write ebbed, creativity and 
ingenuity waned, clear thinking became cluttered – the timing 
of the excursion to Granville Island Market was exactly right.

Docks, vegetable stands, cement factories, breweries, artisans - 
the more teachers beheld, the greater the chase2. The more they 
sensed, the more thoughtful they became. One teacher later 
remarked, “I’ve been here before but never saw God. I didn’t 

realize that I had never looked for Him.”  

The impact on teachers observing the biblical story 
lived at the market seems to have inspired intentionality 
around naming, or renaming, units. Doing so counters 

a so-called neutral curriculum. The unit plans 
described above could just as easily have been 

titled Playing Store: Adding 
and Subtracting, Pioneers, 
Exploring Canada, 
Natural Disasters, or 
Radical Functions. Using 
“neutral” unit titles 
could shift the teacher’s 
attention from an inten-
tional, biblically-marinat-
ed and faith-informed 
approach to learning3 to 
a more skills-based and 
knowledge approach. 
A disconnect, or a gap, 
between what a student 
knows, what a student 

believes, and how a student 
behaves, might be the result of 

inattention to a seemingly minor 
detail such as a unit title. I wonder 

if it could be argued that “neutral” 
unit titles promote learning as head 
knowledge only, and that opportuni-
ties for learning with heart and hands 

might be overlooked. Being deliberate about something as 
simple as a unit title shapes practice4. 

If you were to walk the halls of your school and read the titles 
on bulletin boards, would you want to see a “neutral” title to 
describe the students’ learning, or would you desire to read a 
title that proclaims the Lord’s sovereignty, his Lordship over all 
things? Don’t school board members want their teachers to create 
learning experiences that are formational and transformational, 
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not just informational? That requires teachers to “search out the 
will of God for our content and how we go about teaching it,” 5 
including naming the unit to tell God’s story. To search out the 
will of God is to know the story of God. Being steeped in the 
biblical story, for all unit lessons or themes of study, is essential. 
At the market, teachers were immersed in the biblical story 
which reinforced the impossibility of a neutral curriculum.

To apply a rich biblical narrative to the unit of study requires 
the teacher to adopt a humble and prayerful posture before 
beginning the design process. Then, immersing the unit in the 
creation, fall, redemption, and restoration framework will allow 
God’s story to be told. When we ask what was God’s purpose 
when He created the stars, the salmon, or polypeptides, or 
when we ask whose story is being told in the fossil evidence, 
or what comes first – thought or language, then we start our 
thinking with God and not with humans. When we ask how sin 
has distorted God’s purpose, or what the competing stories are, 
then we start to surface what went wrong with God’s intent for 
creation. We ask questions about fair trade coffee, the effects of 
deforestation, or the abuse of power over First Nation’s people. 
When we consider Christ’s redemptive work on the cross, then 
we humbly acknowledge that He has come to redeem people 
from their fallen state, to establish His kingdom, and to bring 
restoration until He returns when restoration will find its fulfill-
ment. This glorious story was, to varying degrees, being told 
at Granville Island Market. Teachers saw it, heard it, and experi-
enced it. It was humbling.

Placing unit plans under the framework of restoration allows 
teachers to design formational learning experiences. The intent 
is that students experience what it means to live in harmony 
with God’s story for creation, to live in harmony with each other, 
promoting others before self. It requires students to consider 
to make responsible choices. It requires the whole school 
community to be mindful of what it means to live before the 
face of God, and to act justly, righteously, and with mercy – not 
just with another five-year old in the kindergarten class, but 
with other five-year olds on the playground, at the park, at the 
community skating rink. A formational learning experience has 
the middle schooler rethink his posting to a social media site. It 
should create a sense of justice in the high schooler when he or 
she creates a business plan in an economics class. Most impor-
tantly, a formational learning experience is to be a powerful 
reminder to students that they are in God’s story – just as being 
a visitor, and therefore participant, at the market reminded 
teachers of their place in God’s story.

Designing unit plans from a faith-informed vantage point 
also allows the chapter on brokenness to be told. It surfaces 
competing worldview stories, such as consumerism, individual-
ism, and the “cure for all things” – science and technology. By 
identifying and articulating the competing worldview6 in the 
design process allows teachers to be mindful of it at three levels: 
designing the learning experiences before the unit is imple-
mented, seizing the teachable moments in class, and ensuring 
students recognize it in their learning activities. 

A unit plan that invites students to a better story would be 
incomplete without the provision for students to live out the 
story. Students are engaged in discipleship training through the 
careful selection of elements of discipleship such as worship, 
service, stewardship, discernment, community building, or 
beauty creating. Teachers ask themselves which element(s) will 
best help tell the Story? Which will provide a different way of 
being that is counter to the competing story? 

How did the field experience at Granville Island Market promote 
teacher professional development? By inviting them into a 
better story!

Teachers were asked to create a visual essay or collage that told 
the biblical story in an unexpected learning environment – the 
market.

Have you looked at a fruit stand through the lens of creation, 
fall, redemption and restoration? What about structures, natural 
and man-made? Would you have thought that God’s amazing 
design for plant structures inspires architects? Have you viewed 
dilapidated structures scrawled with graffiti from the perspec-
tive of distortion? What about litter pick-up, gifting a homeless 
gentleman with an ice cream, or green fuel efficiency as 
gestures of bringing restoration to the brokenness of this world? 
These kinds of experiences, along with rich dialogue while 
creating their visual presentation for colleagues, gave teachers 
greater insight into the design process and to think deeply 
about the role of elements of discipleship, or Biblical through 
lines, when designing formational learning experiences. 

During the one-week summer course, this community of 
teachers designed over one hundred frameworks for unit plans, 
steeped in the biblical story. Some teachers began implemen-
tation in the first semester. If ten teachers echoed the voice of 
one, “I’ll never teach the same again”, then 250 students will 
learn differently this year. If all 60 teachers implement just one 
unit, then over 1500 students will be immersed in a transforma-
tional way of learning, of being in this world. 

Why not dialogue with your principals to learn how students 
are affected through the units developed this summer? Better 
yet, why don’t you visit your teachers’ classrooms? Then you will 
see for yourself how your investment in teacher development 
this summer is making a difference in the lives of your children, 
because “collectively, the [units] of the whole program make an 
overall impact, shaping the outlook of the heart and patterning 
a vision of life.” 7, 8
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1-8 All footnotes for this article can be found on The Link Online.  
Please go to www.newsletter.scsbc.net and navigate to this title.

Joanne den Boer (joanne.denboer@twu.ca)  
is an SCSBC Director of Learning
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Powell River Christian School gives thanks to God for their successful purchase of 
one of the surplus district schools in the area. The move to this new location over the summer 
has resulted in increased visibility in the community, while ownership of a building brings to the 

school a sense of permanency as well as room 
for continued growth. PRCS has been able to 
reinstate their preschool program which they 
had to close last year due to lack of space. They 
now have plenty of room to expand as needed 
in the future.

 “We are amazed and thankful to the Lord for 
this incredible blessing. It is great to see the 
excitement in the staff, in the parents and in 
the students! We have experienced amazing 
support, and continue to see growth in our 
numbers.” - Board Member

Dr. Harro Van Brummelen has been honoured by Trinity Western University for his 
significant contribution to the TWU library, the TWU School of Education, and the broader world 
of  Christian education. Many SCSBC members attended the dedication ceremony on October 10, 

2013, when the curriculum resource room in Norma 
Marion Alloway Library was renamed the Harro Van 
Brummelen Curriculum Resource Centre. As well, 
TWU is launching the Harro and 
Wilma Van Brummelen Eduction 
Scholarship.  

Dr. Van Brummelen has played an 
important role in the history of 
the Society of Christian Schools 
in BC, serving as our first coordi-
nator and staff member. He is 
the author of one of our most 
requested resources, For the Love 
of Your Child.
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UPCOMING 
CALENDAR NEWS AND EVENTS

NOVEMBER 
1: Board Chair/Principal  
Pre-conference Seminar
1: Business Manager  
Pre-conference Seminar
2: SCSBC 14th Annual 
Leadership Conference
22: International Ed 
Coordinators Networking
27: ELL Coordinators 
Networking

2014
JANUARY 

16: Elementary Principals 
Roundtable
17: Music Focus Day

FEBRUARY 
19: ELL Coordinator 
Networking Meeting
24: International Ed 
Coordinators Networking

MARCH 
11-12: Finance, Business and 
Development Conference

APRIL 
28: International Ed 
Coordinators Networking

MAY 
14-15: Mosiac Conference 
for International Education

SEPTEMBER 
18-20: Christian Schools 
Canada Conference

Northside Christian School Grade 
12 students travelled to High 
River Alberta in September 
to help residents with 
cleanup following the June 
flood. One group of students 
reinsulated the basement 
of a residence, another 
group spent time cleaning 
up a yard, reseating pavers 
in a sidewalk, and grading 
a driveway to provide safe 
access for the resident’s 
mobility scooter. As the 
students discovered, working 
in the middle of a disaster 
is a lot different than seeing 
footage on the news.
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