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I didn’t pay any particular attention to the usual busyness at the back of the room where a 
group of 8-year-old children prepared to play outdoors for morning recess. But when a cluster 
of children consistently gathered around Ryan for over a week, I began to be suspicious. My 
suspicions were justified when his mother called to inquire if I knew why Ryan was coming 
home each day with a pocketful of coins – he was evasive with her. To our surprise, he had 
become a successful, self-taught entrepreneur. Children were begging him for more tadpoles 
and little frogs that he collected from his ditch each morning. 

Such a missed opportunity! Why didn’t I turn this into an occasion to study frogs, stewardship, 
or ethical marketing practices? I shut down his booming business (I think!) 
and refocused everyone’s attention to pioneers, levers and pulleys, and 
whatever else was in my explicit curriculum. The implicit message 
was that I knew what was worth learning, that my plans were more 
important than their interests. If only …

Implicit curriculum can be powerful – negative, as I just described, 
or positive. Consider a Kindergarten teacher in September who 
welcomes a class of non-readers. She photographs them with an 
open book and labels their Reading Box with their photo. What 
is her implicit curriculum? That children can read, and if they 
cannot yet read their name in print they can certainly 
“read” their photo on their personal Reading Box. She 
conveys “I know you are a reader.” How inspiring and 
encouraging is that?

“All curricula promote a vision of life”1. Teachers “make the 
most vital curriculum decisions”.2 When we speak of curricula, 
often it is meant in the broadest of terms – subject areas 
and teaching methods. If we expand this definition to 
include the notion of “an ever-changing series of planned 
learning experiences”3 then we consider the 
learners as the subject, and not the content. It 
allows teachers and students to travel the 
“River of Discovery”, to be engaged 
in the chase of learning as they 
go downstream, as well as to 
disembark from time to time 
to explore diversions 
that will supplement 
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Your Curriculum: Explicit, Implicit, or Null?
continued from page 1

and complement the learning. Revising the formal and planned 
curricula to meet the needs and interests of learners involves 
exercising professional judgment of what to choose, adapt, set 
aside or reject outright from parts of teacher curriculum guides, 
student textbooks, and other resources.4 In other words, teachers 
make conscious and unconscious decisions about the explicit, 
implicit, and null curricula, some of which become missed 
opportunities.

Recently, some third and fourth pre-service education students 
examined teaching and learning spaces to look for explicit and 
implicit curriculum. Since the environment can be considered 
the third teacher5, what is placed on bulletin boards, hung in 
the hallways, draped from the ceiling, placed on shelves can all 
contribute to the explicit curricula. Rules for behaviour, a poster 
lauding positive character traits, a list 
of assignments due written on the side 
whiteboard, motivational quotes – all 
tell students what to do or how to 
behave. Explicitly. 

Explicit curriculum can also be found 
in a course overview, unit plan, high 
school syllabus, and in a school and 
student handbook. Are yours saying what you want them to say?

Schools must have a planned curriculum. It is necessary to be 
intentional about developing a curriculum based on a solid 
biblical framework. Yet many things happen in the classroom 
that teachers do not formally plan. “Students learn through the 
everyday goings-on in the school. For instance, teachers’ expecta-
tions with respect to behaviour, how teachers relate to students, 
and the values teachers project will influence learning. Some 
researchers say that the implicit or hidden curriculum affects 
students more than the explicit one.”6

The implicit curriculum is not always so clear. Awards or trophies 
for athletic achievement in the front foyer tell a different story 
from the fine arts awards hung in the library. Furniture and 
its arrangement convey a message. Leather chairs arranged 
in a circle around a coffee table in the library gives a different 
message than the “no-talking” poster at the library door. A 
portable fan communicates student comfort is important for 
focused learning. Some schools are opting for a softer or more 
natural colour scheme. A “time-out room” painted stark white 
does little to calm the student who is demonstrating challeng-
ing behaviour. A collection of flags from around the world hung 
in a gathering space for middle schoolers promotes acceptance 
among their diverse ethnic group. 

Implicitly, the message is evident.

If a history lesson glorifies heroes of war rather than peacemak-
ers, what is implicit in that curriculum? If Art classes are taught on 
Friday afternoons, or if time is “borrowed” from the weekly Health 
class to complete Math, what message is being conveyed to the 
students? If the Music or French teacher is seen as providing 
a prep block for the classroom teacher – could this have an 

unintended message to the staff? What might a secret garden, 
a butterfly garden, or a reclaimed area of the school property 
convey? “Teachers [and administrators] need to reflect on the 
effects of the implicit curriculum on their students.7 

Could this be also be applied to staff? Are there staff practices 
that have contributed to a strong, positive school culture? What 
practices might have a converse effect? 

The explicit and implicit curriculum can also surface in teacher-
student interactions. The words and deeds of a teacher can send 
a mixed message, one that exposes a hidden yet real curriculum 
that contradicts the expressed explicit curriculum. As a first-year 
teacher, my “lecture” about how to care for books in the classroom 
library undermined my enthusiastic invitation for children to read. 
What message is conveyed to students about their safety when 

staff punctuality for supervision is not 
heeded? Do you have a propensity 
to have things right – all the time? 
How might this unintentional implicit 
curriculum impact your explicit 
curriculum for students to be risk 
takers? “If there is a conflict between 
what we say, and what we do, then 

what we do will be the lesson that our students will most notice, 
and believe.”8

What is left out of the curriculum – the null curriculum – also 
affects students. “As we plan a curriculum, we need to ask why 
we leave out certain topics and issues.”9 Why is a French unit on 
learning how to use money usually associated with shopping 
and not with charitable giving? Acquainting students about 
our Christian heritage without teaching about other religions 
is to minimize the importance how beliefs influence behaviour 
and desires and affect actions throughout history10. To teach 
about Bonhoeffer as a theologian but to avoid discussing his 
involvement in the plot to assassinate Adolf Hitler is making a 
curricular choice. 

Although not entirely null, in the redesigned BC curricula, there 
is reduced emphasis on environmental stewardship, or sustain-
ability, of creation. There may be reasons for having a null 
curriculum: time restraints, developmental appropriateness, lack 
of adequate resources, discomfort or insecurity with the topic, 
perhaps even a clash in values.

It is important, therefore, when planning curriculum, that we 
ask, “on what basis do we include or exclude certain curriculum 
content and approaches? We need to justify our choices by 
referring to our worldview and the values we hold to be 
important.”11

Your curriculum – what is it saying? 

Joanne den Boer (joanne.denboer@twu.ca)  
is an SCSBC Director of Learning

1  Stepping Stones, p. 7
2  p. 4
3  p. 14
4  p. 5
5  Third Teacher, ELF, Designs for … Curtis and ?
6   p. 70
7  p. 70
8  Nurturing Reflective Christians to Teach, p. 10
9  p. 70

10  p. 11
11  p. 70

What vision of life does 
your curricula promote?

All references for this article can be found on The Link Online. Please go 
to www.newsletter.scsbc.net and navigate to this article title.
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Digital Citizenship in Schools 
by Mike Ribble and Gerald Bailey
This essential introduction starts with a definition 
of the concept and an explanation of its relevance, 
then explores the nine elements of digital citizen-
ship. The authors provide an audit and professional 
development activities to help educators deter-
mine how to integrate digital citizenship concepts 

into the classroom, as well as activity ideas and lesson plans.

Literacy Is Not Enough: 21st Century Fluencies for the Digital Age 

by Lee Crockett, Ian Jukes and Andrew Churches
The authors present five major ways students need to develop 
fluency if they are to succeed in the global world: information 
fluency, solution fluency, creativity fluency, collaboration fluency, 
and media fluency. Each fluency has its own staircase to develop 
that ability. The result is a method of creating digital citizens that 
are strong in personal responsibility, global citizenship, digital citi-
zenship, altruistic service, and environmental stewardship. 

Creating the Multi-Age Classroom 
by Sandra J. Stone
Here is a practical guidebook that provides a 
complete design for the multi-age primary class-
room. Teachers and administrators will find answers 
to their questions about planning, implementation, 
environment, curriculum, management, assessment 
and evaluation. This classic work can assist all teach-

ers to develop personalized learning opportunities.

Challenging Exceptionally Bright Children in Early 
Childhood Classrooms by Ann Gadzikowski
Create a richer learning environment and plan intentionally to help 
all children reach their full potential. This book combines three 
strategies - differentiation, conversation and connection - and 
provides techniques to identify and assess exceptionally bright 
children. It also includes ideas to change the pace, level, or method 
of teaching in response to the individual needs of children, as 
well as social and emotional support strategies and guidance for 
working with families.

Beyond Remote-Controlled Childhood 
by Diane E. Levin
This book is designed to help teachers understand 
how media culture is affecting children and families, 
and to find effective ways to promote children’s 
healthy development in today’s media-saturated 
environment. Teachers will be enabled to form the 
framework and strategies needed to work effective-

ly with children to protect and promote their well-being.

Steve Jobs by Walter Isaacson
Interviews with Steve Jobs, his friends, foes and colleagues provide 
an unvarnished look at the passions that shaped his approach to 
business and the innovative products he generated. The resulting 
book is instructive and cautionary, filled with lessons about innova-
tion, character, leadership and values. Jobs knew that the best way 
to create value in the twenty-first century was to connect creativity 
with technology, and he stands as the ultimate icon of inventive-
ness and applied imagination. Michelle Davis Joanne den Boer Bill de Jager 3

Recommended!
Check out these resources ...

New Executive Director Ed Noot
The SCSBC Board is pleased to announce 
Ed Noot’s appointment and looks 
forward to his leadership in continuing 
to develop the mission and vision of 
this organization. Ed is passionate about 
Christian education and believes in the 
importance of helping students see 
Christ as pre-eminent and in all (Col. 1: 
15-20). He believes Christian education 
is critical to building discernment in 
students and in helping them find their 

place in God’s kingdom. He is recognized as a visionary and 
experienced leader with gifts in the areas of collaboration, 
leadership development, networking, communication and 
team building. Ed will assume his official duties as SCSBC’s 
Executive Director on August 1, 2014. Our current Executive 
Dtirector, Henry Contant, will continue to serve in a transitioning 
consultant role for the 2014-15 school year.

Ed comes to SCSBC with 28 years of experience as a teacher 
and administrator in BC Lower Mainland Christian schools. He 
has a BA in Philosophy from Calvin College (1984) along with 
a Masters in Educational Leadership from UBC (2004). Ed was 
selected to participate as a Fellow in the Van Lunen Center for 
Executive Management in Christian Schools in 2010. Since 1997, 
he has been involved with the Ministry of Education serving on 
school inspection teams and now functions as a team chairper-
son. As well, he is an SCSBC representative on the FISA (Federa-
tion of Independent School Associations) Board and is one of 
the FISA officers. 

Thank You for Your Service 
We extend our best wishes and sincerest thanks to three of our 
staff who will be leaving SCSBC at the end of the 2013-14 school 
year. Michelle Davis, Director of  Educational Technology and 
Learning Design will be completing a Masters degree in this field, 
Joanne den Boer, Director of Learning - Early and Elementary, will 
be returning to the classroom to follow her passion of teaching 
for wisdom, and Bill de Jager, Director of Learning - Middle and 
Secondary, will be pursuing his well-deserved retirement. 

SCSBC Changes



Henry Contant (contant@twu.ca)  
is the SCSBC Executive Director

How does a strategic and future-oriented 
board remain able to speak into an issue of 
deep concern to them when the principal or 
superintendent has deemed it operational, 

and thus not the board’s concern?
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Finding the Right Balance on the Board: 

For some time, SCSBC board governance workshops have 
stressed that school boards ought not to micro-manage and 
get mired in the operational side of the school. Instead, school 
boards have been encouraged to be strategic, spending most 
of their time on the school that doesn’t yet exist, the school in 
two years, five years, ten years, or even fifty years. Boards have 
been challenged to spend most of their time in the “crow’s-nest” 
looking ahead, rather than “on-deck” managing the day to day 
matters of the school.

However, has the pendulum swung too far? Some school boards 
now lament the fact that by removing themselves from the 
operational side of the school they feel they have lost their 
voice. How does a strategic and future-oriented board remain 
able to speak into an issue of deep concern to them when the 
principal or superintendent has deemed it operational, and thus 
not the board’s concern? 

Mary Lynn McPherson, in her recent article Avoid Board Disem-
powerment, provides an excellent example to which all school 
board members can relate. She also offers some practical advice 
on how to ensure that policy governance is meant to empower 
the school’s administration without disempowering the school 
board. 

For example: 

A school board member raises a concern:  for two 
months in a row, the business manager has failed to 
provide requested internal control plans in response to 

the auditor’s management letter. Three times last year, the 
interim financial reports were not submitted in advance, 
but were instead handed out at the board meeting. 

The principal/superintendent’s position so far: manage-
ment team composition, financial statement preparation, 
and internal controls are all operational responsibilities.

Sometimes board members are so hesitant about broaching any 
subject that is operational that they don’t voice their concerns. 
Or, they may too readily accept a principal/superintendent’s 
warning that day-to-day business is his/her turf. When is it 
appropriate for the board to speak up and address operational 
issues?

What Can Board Members Do?
The over-arching principle is that board members have a 
responsibility to ensure operational results without making 
operational decisions. (If a board were to make an operational 
decision, they no longer are an objective overseer.) 

School boards should feel empowered to address operational 
issues of concern, and still remain strategic in their visionary 
work on the board.

When is it appropriate for the board to 
speak up and address operational issues?
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by Henry Contant
Micro-management or Disempowerment?

Check board 
expectations 
DIRECT – the board-
approved strategic goals 

PROTECT – the board 
policy limits

Look to see if the issue you are concerned about is covered by either: 

a)  the key result areas in the strategic plan or supporting measurable indicators of success 

b)  board-approved values or policy limits 

Referring to the above scenario, ideally there are board policies indicating the frequency of 
financial reporting to the board and that all material is to be circulated days in advance of the 
board meeting. The board minutes should reflect the expectation that a plan for dealing with 
auditor concerns is to be provided to the board by a certain date.

Speak up

EXPECT – give feedback  
on monitoring reports

Find opportunities to respectfully address the situation:

a)  in advance of a board meeting

b)  with the principal/ superintendent

c)  in a board meeting after asking the chair to add an agenda item to voice your concerns

We can’t expect change to occur if we don’t talk about it.  
“I am uncomfortable scrambling to provide appropriate financial oversight when reports are 
late. I need more time to analyze the information.”

Submit your 
concern

CONNECT – get 
perspectives from the full 
board

Ask for the superintendent/principal and other board members to weigh in on your concern 
and consider causality: 

a)  unclear expectations 

b)  individual board member personal agenda 

c)  factors beyond the organization`s control, in which case goals may need to be revised 

d)  insufficient resources 
Note: it is up to the principal/superintendent to identify constraints and suggest possible 
trade-offs for the board to make strategic decisions on. 

e)  principal/superintendent under-performance 
Note: the principal/superintendent is only required to respond to board decisions, not indi-
vidual director concerns.

As a board, determine whether a board policy and/or goal should be added or amended to 
clarify expectations. 

“At the next meeting, or sooner, we’d like to know what you plan to do to ensure important 
information is provided in the future.”

Make sure 
results occur

EXPECT - monitor

Provide periodic feedback to the principal/superintendent with a focus on the desired result:

a)  If positive – provide acknowledgement. Most of us appreciate being recognized for a 
job well done.

b)  If no or negative results – re-assess causality. If it is a performance issue, respectfully 
deal with the situation. Too often we shy away from the discomfort of difficult 
conversations and holding the principal/ superintendent accountable.

In this case, failure to deal with the business manager’s performance reflects poorly on the 
leadership skills of the principal/ superintendent. 

Board Member Framework to Address Operational Concerns



1  Ministering Cross-Culturally An Incarnational Model 
for Personal Relationships.  Sherwood G. Lingenfelter.  
Baker Academic. 1986, 2003

2   Exploring Culture.  Gert Jan Hofstede.  Intercul-
tural Press Inc.  2002

Creating Communities of Mutual Understanding
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One of the most important tasks of administrators, board and 
committee members is to ensure that the mission and vision 
of the school is communicated and upheld. As we develop 
new programs and seek to improve our current programs, our 
challenge is to ensure that the vision is reflected in the policies 
and procedures we establish. Many schools have established a 
rationale and vision for establishing an international program, 
but how do we continue to uphold that vision as our programs 
become more established and as we deal with the reality of 
differing cultural expectations and norms? If our program’s goal 
is to model inclusivity and mutual respect, how do we stay the 
course when tensions arise and we are challenged to look at 
things from the perspective of another culture which differs 
from our own? How do we “listen” to each other in a way that 
brings positive change rather than resulting in misunderstand-
ings and breakdowns in relationships? How do we continue to 
maintain our vision and yet have the flexibility to adapt our way 
of doing things to reflect the diversity of cultural perspectives 
which are represented in our schools? 

Bringing groups of individuals from differing cultural perspec-
tives doesn’t necessarily involve mutual understanding. 
Christian school leaders need to be intentional in building 
communities that affirm each other’s values and seek to develop 
meaningful relationships with each other. “Believers share the 
same identity in Christ, however each have a personal history 
and come from differing cultural perspectives. When individu-
als and communities seek to follow Christ and live as He lived, 
their values and rules are transformed as people apply them 
in such a way as to honor Him and love others. Our school 
communities should model forgiveness and grace as we seek to 
understand each other.” The keys for successful relationships “are 
obedience to the commands of Scripture and accepting that 
others have a viewpoint that is as worthy of consideration as our 
own. Obedient Christians create communities of inclusion and 
embrace. Such communities stand in contrast to the commu-
nities of exclusion and rejection that are typical in the world’s 
cultures.”  

It has been my experience that the reason for tensions and 
communication breakdowns is largely due to the fact that the 
parties involved do not listen to each other or are unwilling 
to take the time to hear each other’s perspectives. We often 
unwittingly offend each other because we do not have an 
understanding of each other’s culture, language and non-verbal 
communication patterns. We also tend to judge individu-
als based on the stereotypes we may have of their culture. 
“In intercultural encounters then, there are several filters that 
can prevent us from accurately understanding what others 
are trying to communicate, and that can prevent others from 
accurately understanding what we are trying to communi-
cate: our tendency to interpret and evaluate behavior before 
we understand it, and our willingness to stereotype groups of 
people, which prevents us from interpreting behavior accurately. 
When we are looking and listening, the remedy is to try and 
increase the range of our perception, to observe and suspend 
our interpretation (what we think) and evaluation (what we feel), 
to ask for clarification when in doubt. When speaking, we should 
take care to clarify the intention behind our words and check to 
see if our message has come across correctly.”  

So then, as we deal with change within our school communities, 
let us be intentional in our interactions. Let us challenge each 
and every one in our schools communities to take time to hear 
each other’s stories and to be willing to share in each other’s 
joys and sorrows. Take time to hear how God has worked in the 
lives of your students and families and celebrate the differing 
expressions of the Christian faith within your community. And as 
you do that, be sure to take the time to evaluate what you have 
learned and if necessary make changes to policy, curriculum 
etc., all the while maintaining the vision and mission of your 
school. It is my prayer that our school communities will become 
examples of what it means for Christian brothers and sisters 
from every tribe and nation to live in unity, the unity that comes 
from serving the same Lord and Savior Jesus Christ. 

Therefore let us stop passing judgment on one another. 
Instead, make up your mind not to put any stumbling block 
or obstacle in your brother’s way.

Let us therefore make every effort to do what leads to 
peace and to mutual edification.

     Romans 14:13, 19

by Marlene Bylenga

Marlene Bylenga (ieprogram@scsbc.ca) is the 
SCSBC International Education Coordinator
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by Tim Williams (tim.williams@scsbc.net)  

SCSBC Director of Finance

There are currently 29 BC school societies within the SCSBC 
family. Of those school systems, 16 operate a preschool. There 
are also 2 schools that have a preschool within close proximity, 
and a few are considering adding a preschool when their facility 
expansion allows. 

Likely there are many reasons why a school might choose to 
start a preschool:

 y a ministry to Christian single parents who need to work
 y a ministry to Christian families that need two incomes to 
survive

 y a ministry to children who are ready for a school environ-
ment at an early age

 y a means to compete against other preschools

The purpose of this article is to address whether the preschool 
strategy is working. This begs the question: “What was the 
original purpose for starting your preschool, and is the program 
succeeding?”

From a financial perspective, almost all schools are operating 
their preschools on a break-even basis. That is, the preschool 
income is roughly equal to the preschool expenses. Schools 
don’t generally attribute a portion of administrative overheads 
to their preschools, but they do track direct costs related to the 
preschool.

The Preschool Strategy

From a student attraction perspective, schools are reporting that 
there appears to be a high degree of “stickiness” of preschoolers 
graduating to the kindergarten program. Several schools are 
being intentional about creating relational links and experiential 
touch points for preschoolers and their mothers with the kinder-
garten program, as well as with big brothers and sisters.

From a marketing perspective, a potential parent looking for 
a Christian school now has several viable entry points into the 
school family, whether at age 3, age 4 or age 5. Given that many 
preschools appear to be quite full and that parents appear to be 
happy, one could argue that this area has been successful.

From a ministry perspective, the many dedicated staff in our 
schools appear to be laying a Godly foundation in partner-
ship with the preschool parents. Possibly this area is hardest to 
measure but perhaps should be considered.

Given that preschools are financially on track, there may be a 
temptation not to evaluate program success. It may be a good 
time of year to ask the question: “Are we succeeding?” I think 
we may be pleasantly surprised at how well our preschools are 
doing.

Shaping the Future of Learning: Technology Tools for the Classroom

by Tim Williams

It simply isn’t the 20th Century anymore, is it? So why would 
we teach as though it was?” – Dr. Stephen Heppell 1

Will Richardson describes our current educational climate as “the 
messiest, most upheaval-filled 10 years of education that any 
of us has ever seen”.2 The revolutionary impact of technological 
change often challenges us with more questions than answers. 
For example, in the midst of this upheaval, how can we discern 
how big a role or what kind of role technology should play in 
our classrooms? As Christians, how do we maintain balance 
between using technology without allowing it to use us – by 
shaping our values and perceptions? As Derek Schuurman 
explains, “Because computer technology is value-laden, Chris-
tians need to be attuned to the values and norms that are at 
play in the design and use of computer technology”.3 Further-
more, with the profusion of educational technology tools now 
available, how can we identify which ones might be the right 
fit for our schools and classrooms? In light of 
these perplexing questions and considerations, 
here’s an alternate title for this piece: 

Educational Technology Tools: 
Where’s the good stuff?

We know that educational technology provides opportunity. 
Technology tools offer limitless possibilities for engaging 
learners, differentiating for skill levels, and extending 
participatory learning beyond the classroom walls. These tools 
can be implemented gradually and they don’t need to feature a 
daunting price tag. 

As a practical resource to assist with selecting and incorporating 
technology in the classroom, we’ve compiled and annotated 
a number of worthwhile resources for consideration. We 
have provided links to several websites featuring “top lists” of 
educational technology resources along with accompanying 
explanations. To provide further examples of the usefulness 
of these tools, we have also annotated a few specific tools to 
illustrate their usefulness as education applications. 

We invite you to explore our LiveBinder resource, 
created as an extension to this article, for reviews 
of these excellent technology resources: 

www.livebinders.com/play/play?id=1283224

by Michelle Davis and Jenny Williams

All references for this article can be found on The Link 
Online. Please go to www.newsletter.scsbc.net and 
navigate to this article title.

http://www.livebinders.com/play/play?id=1283224 
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UPCOMING 
CALENDAR 

APRIL 
28:  International Ed 
Coordinators Training Day

30:  Small High School 
Networking Meeting

APRIL / MAY
April 30 - May 2: CPABC 
Spring Conference

JUNE 
24:  SEAs Progressive 
Behaviour Intervention 
3-Day Workshop 

JULY
2-4:  Progressive Behaviour 
Intervention - 3 day course 
for SE Coordinators

JULY / AUGUST
TWU Summer Institute for 
Teachers Pro D

SEPTEMBER 
18-20:  Christian Schools 
Canada Conference

NOVEMBER
1:  SCSBC Leadership 
Conference and AGM

MARCH
10-11: Business and 
Development Conference

Primary Campus Grand Opening
On March 4, 2014, Surrey Christian School 
officially blessed and launched their new 
primary campus. Special guests included 
Acting Mayor Bruce Hayne, Peter Froese (FISA 
BC) and Henry Contant (SCSBC). Superinten-
dent Dave Loewen shared a congratulatory 
message from the Prime Minister. Tours of the 
building followed the ceremony.

Business and Development Conference
Representing sixteen SCSBC schools and 
eighteen non-member schools, as well staff 
from the Prairie Centre for Christian Education 
and the Ontario Alliance of Christian Schools, 
over seventy-five registrants and presenters 
gathered at Cedar 
Springs Christian 
Retreat Centre. In 
this photo, Cathy 
Kits talks about the 
importance of having 
a Development Plan. 

New Affiliate Member
On January 16, 2014, Dr. Jung-ki Seo received 
the SCSBC Affiliate Member certificate on 
behalf of BIS Canada, a BC offshore school 
in Korea. BIS Canada is the only British 
Columbia Offshore School in South Korea 
certified to offer the full BC program from 
Grade 1 through to graduation. Larry 
Simpson and Adam Reid serve there as 
principal and vice principal.

Valley Christian School Moves In
Thanks to the tireless work of staff and many volunteers, and the prayers of many others, Valley 
Christian School’s dream of moving into their own building became a reality on March 13, 2014 as 
the first classes transferred over by bus. It was a long anticipated and joyful event.

Assessment Seminar
As part of their ongoing professional develop-
ment, Cedars Christian School staff attended 
this seminar led by Bill de Jager, SCSBC Director 
of Learning. In this photo they are exploring 
current best-practices regarding formative and 
summative assessment.


