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Rohintin Mistry’s landmark novel, A Fine Balance, tells the story of four strangers thrust 
together who struggle to establish interpersonal equilibrium in the midst of social and 
political upheaval. The novel tells a compelling tale of survival in the midst of unspeak-
able hardship. 

Christian schools also need to seek the fine balance, sometimes in the midst of hardship. 
This delicate equilibrium can be elusive. Our schools need to find balance in:

 y the desire for extensive educational programs/facilities and the need to 
keep tuition affordable

 y the desire for academic excellence and the need to care for and serve all 
of God’s children

 y the acquisition of skills and the fostering of imagination
 y competition and cooperation
 y Ministry curriculum and the biblical narrative
 y efficient governance and community orientation
 y covenantal faithfulness and evangelical opportunities
 y the list could go on …

We seek equilibrium, but schools are fraught with points of tension and ambiguity. 
Ambiguity is inevitable. In fact, as Parker Palmer says, it is desirable and necessary if  
we are to flourish.

We embrace ambiguity not because we are confused or indecisive, but because 
we understand the inadequacy of our concepts to embrace the vastness of 
great things.1
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Notwithstanding Palmer’s profound observation on 
ambiguity, at times organizational ambiguity can make us 
feel like we are “building the bridge as we walk on it.”2. This 
can lead to feelings of inadequacy, uncertainty, frustration 
and even fear or resentment.

One way to find our equilibrium is to be clear in our purpose. 
Most, if not all, of our schools have mission statements that 
outline our purpose, but do they in fact help us achieve 
balance?

If you took a quick look through the historical archives of 
your school, you would likely find that your school began 
and operated for several years, perhaps for several decades, 
without a defined mission statement. Mission statements 
became popular in the business world during the 1970s and 
80s. They were seen as a key way to identify and articulate 
organizational purpose and vision. Non-profit organizations 
also saw the value in mission statements, and many SCSBC 
school boards set to work developing and adopting a first 
ever mission statement for their school. 

The exercise was useful. It forced us to move from a set of 
loosely held, and perhaps poorly defined, assumptions 
about organizational purpose and value to a formal and 
public statement that articulated our mission and vision. 
Developing these mission statements brought people in 
our communities together to articulate the purpose of our 
schools. The exercise itself provided rich discussion and 
dialogue and forced us to ask some hard questions about 
the nature of our communities. Whom do we serve? What do 
we teach? What is our primary purpose? How does it make a 
difference?

Mission statements were developed with enthusiasm and 
have served a useful purpose in our schools, but the reality 
is that in some cases they are underutilized or left on the 
shelf to collect dust. In other cases they are profound and 
truthful, but too unwieldy to create a sense of organizational 
relevance and urgency or to help us achieve the equilibrium 
we need. 

Patrick Lencioni in his book, The Advantage3 cites the 
importance of creating organizational clarity. Lencioni 
contends that many organizational mission statements are 
a “convoluted, jargony and all-encompassing declaration 
of intent” that “have neither inspired people to change the 
world nor provided them with an accurate description of 
what an organization actually does.” Nevertheless, Lencioni 
advocates that a key component of creating organizational 
clarity is to articulate the why of an organization’s existence.  
I believe the mission statement can be a useful tool to 
achieve clarity in this area.
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Purposeful Schools
One way to find our equilibrium is to be clear in 
our purpose. Most, if not all, of our schools have 
mission statements that outline our purpose, 
but do they in fact help us achieve balance?

Writing an Effective Mission Statement
An excellent mission statement A poor mission statement 

is a single powerful sentence is  long and rambling

stirs the emotions is cold and logical

communicates “why” communicates only “what” or “how”

is specific is vague

can be acted on can’t be quantified

is memorable makes no impact

uses your constituents’  language uses jargon and doesn’t understand your audience 

sounds good spoken out loud is full of clauses and hard to say

adapted from a chart originally published on nonprofithub.org

continued from page 1

http://nonprofithub.org
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Mission Statement Self-Check  
 Is it succinct, relevant and easy to remember? 

 Does it articulate the core reasons for our existence?

 Do staff members and board members know it?

 Is it referenced in our decision making and policy  
development?

Notes
1 Palmer, Parker. The Courage to Teach. Jossey-Bass Inc. 

Publishers, 1998. 
2 Quinn, Robert. Building the Bridge As You Walk On It:  A 

Guide for Leading Change. Jossey-Bass Inc. Publishers, 
2004.

3 Lencioni, Patrick. The Advantage. Jossey-Bass Inc. 
Publishers, 2012.

Recommended 
Check out these resources 

Reaching Out 
The Three Movements of the Spiritual Life 
by Henri J.M. Nouwen
With clarity and depth, Nouwen lays out a percep-
tive, insightful plan for living a spiritual life and 
achieving the ultimate goal of union with God. Our 
spiritual ascent evolves in three movements: from 
loneliness to solitude – spiritual life as it relates to 
the experience of our own selves; from hostility to 

hospitality – spiritual life as a life for others; from illusion to prayer – 
our relationship to God. The more we understand our inner struggles, 
the more fully we will be able to embrace a prayerful, genuine life that 
is open to others’ needs. This book is written in the conviction that the 
quest for an authentic Christian spirituality is worth the effort.

Learning from the Stranger 
Christian Faith and Cultural Diversity 
by David I. Smith
What is culture, how do cultural differences affect 
our perceptions and behaviour, and how does 
Jesus’ call to love our neighbor involve learning 
from cultural strangers? Built around three read-
ings of extended biblical passages from Genesis, 
Luke, and Acts, the author weaves together theo-
logical and practical concerns, peppered with stories from extensive 
firsthand experience. This insightful book encourages the virtues of 
humility and hospitality in our personal interactions and shows how 
learning from strangers, not just imparting our own ideas to them, is 
an integral part of Christian discipleship.

Visible Learning for Teachers
Maximizing Impact on Learning
by John Hattie

How do we maximise achievement in our schools? 
In 2008, John Hattie’s Visible Learning presented the 
biggest ever collection of evidence-based research 
into what actually works in schools to improve 
learning. Visible Learning for Teachers brings those 

ground-breaking concepts to a new audience. Written for students, 
pre-service and in-service teachers, it explains how to apply the 
principles of Visible Learning to any classroom anywhere in the world. 
The author offers summaries of the most successful interventions and 
offers practical step-by-step guidance to the successful implementa-
tion of visible learning and visible teaching in the classroom.

The Social Life of Information
by John Seely Brown and Paul Duguid
To see the future we can build with information 
technology, we must look beyond mere informa-
tion to the social context that creates and gives 
meaning to it. This books helps us see through 
frenzied visions of the future to the real forces for 
change in society, to look beyond information and 
individuals to the critical social networks of which these are always a 
part. Arguing for the important role that human sociability plays in the 
world of technology, The Social Life of Information shows how a better 
understanding of the contribution that communities, organizations, 
and institutions make to learning, working and innovating can lead to 
the richest possible use of technology in our work and everyday lives.

Perhaps it is time to conduct a self-check on our mission 
statement. Do our staff members and board members know 
it? Is it succinct, relevant and easy to remember? Does it 
articulate the core reasons for our existence? It is referenced 
in our decision making and policy development?

One of our staff members recently visited a Christian school 
system in Indonesia. In his short visit he was impressed time 
and time again by how living the school’s mission statement 
was. The statement was:

 y clearly articulated
 y known, understood and referenced by all community 
stakeholders

 y the foundation for school programs, policies and 
decisions

The mission statement in this school created clarity, which 
Lencioni would view as a pillar of organizational health. 
Recently some of our schools, in an effort to revitalize their 
mission statement, have developed a more accessible 
mission articulation called a tagline. Taglines are shorter, 
more punchy and relevant, and more easily remembered by 
members of the community.

How does your school mission statement measure up? 
Perhaps a fresh look can make it come alive and become the 
foundational guide that it was always meant to be. 

Ed Noot (ed.noot@scsbc.ca) is the  
incoming SCSBC Executive Director



Student ownership of  
the learning process 
directly correlates with 
learning for students.
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One element that sets image bearers apart from the rest of God’s 
creation is the gift of choice.1 In a bit of a roundabout way, it is 
this ability to choose that has given people the opportunity to 
choose independent schools in British Columbia. Parents choose 
to enroll their students in Christian schools as an act of free will 
and teachers choose to apply at schools in our SCSBC school 
community. One’s ability to choose, something often taken for 
granted, is a daily reminder of who God created humans to be. 
It is in this very place that people are also challenged by Satan, 
for it is their ability to choose that allows them to make selfish 
decisions. Making wise and appropriate choices is a skill that is 
developed within a Christian community.

If Christian schools are designed to assist parents in transform-
ing image bearers into closer reflections of Christ, teachers must 
empower students to be active participants in reflecting on and 
consciously living with choice. For students and teachers alike, 
focusing on learning as a way of life, and being able to make 
choices in this area creates a sense of ownership. John Hattie, 
is his book Visible Learning for Teachers: Maximizing Impact on 
Learning, shares results of an extensive study with evidence that 
concludes “that the greatest effects on student learning oc-
cur when teachers become learners of their own teaching, and 
when students become their own teachers.”2 A school seeking to 
fully realize its mission is one that ensures that teacher and stu-
dent learning include opportunities for ownership and choice.

There are numerous ways for teachers to use choice within the 
classroom to enhance learning for students. Ron Berger, in his 
book Leaders of Their Own Learning3, shares effective methods 
of using student-engaged assessment to enfold students more 
fully in the learning process. Among other techniques to teach 
students the skills necessary to effectively practice ownership of 
their learning, Berger highlights the use of: 

 y learning targets
 y standards-based grading
 y passage presentations with portfolios
 y celebrations of learning
 y student-led conferences
 y using data with students 

Student ownership of the learning process directly correlates 
with learning for students. Learning is a personal journey and 
allowing students the ability to influence their learning through 
choice honours who they are as image bearers of Christ. Giving 
up some control of learning may appear risky or uncomfortable 
for teachers because there is a sense of not knowing the outcome 
prior to beginning a lesson. Teachers who make reflection of 
practice a regular part of their week will know already that this is 
the case. Teachers can craft an amazing lesson but because of the 
individuality of the learner, the outcome and the effectiveness of 
the lesson are always in question. By leading students in activities 
which teach the learning process and empower them to make 
choices around how they learn best, teachers can help students 
develop a deeper purpose in their learning and become more 
effective learners.

Teachers have a unique role to play in the greater Christian 
community. While working to influence younger image bearers 
in the process of maintaining a God-given love of learning, 
teachers should also maintain their love of learning about their 
profession. In the busyness of everyday schooling, continued 
teacher development is often assumed and left for summer 
breaks. Many schools have tried to mitigate this by introducing 
professional learning communities and professional growth plans 
which are intended to stimulate conversation between teachers 
and administrators and guide professional growth. Though a step 
in the right direction, these are often tough to maintain because 
they are not built around a common articulation of measurable 

standards of best practice. 
Professional growth plans, 
along with regular teacher 
evaluations every four or five 
years begin the conversation 
with teachers. However this 
is not enough.

Developing teacher 
ownership of their own 
professional development 
is essential in increasing 
learning for students. If 
school leaders are going to 
have a greater impact on 
learning in the classroom, 
they need to mirror 
strong assessment and 
evaluation practices for 
teachers. If teachers are 
engaged in a process that 
honours them as learners 

Owning Learning  
by  Darren Spyksma



If teachers are engaged in a process that 
honours them as learners and holds 

them accountable to a high standard 
of excellence, the practice they are 

experiencing in their own learning and 
development will filter down into the 
practices they use with their students. 
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and holds them accountable to a high 
standard of excellence, the practice they 
are experiencing in their own learning 
and development will filter down into the 
practices they use with their students. 

In 2001, Robert Koole, with support 
from numerous members of our SCSBC 
community, compiled Good Teaching 
Comes From the Inside4. A major component of this document was 
the dimensions of Christian teaching. It divided effective Christian 
teaching into five dimensions. In 2012, work began again on 
restorying the dimensions with a learning focus. An emphasis was 
put on creating a rubric for Christian teaching which is modeled 
after Charlotte Danielson’s Enhancing Professional Practice: A 
Framework for Teaching5 and includes the refocused dimensions 
of Christian teaching and learning. This rubric provides teachers 
and administrators common measurable objectives while 
modeling good assessment practices. 

Allowing the rubric of Christian teaching and learning to struc-
ture the new emphasis in the BC teacher contract on professional 
development being the teacher’s responsibility gives schools the 
tools that they need to support learning and development of 
teachers. The customizable rubric allows teachers the opportu-
nity to assess themselves based on evidence from their current 
practice. Using this evidence, teachers and school leaders can cre-
ate professional goals that are both personal and focused on local 
school initiatives. (See the example at the bottom of this page.) 

As teachers compile evidence to support their self-evaluation, 
teachers are regularly reminded of specific ways to improve 
practice and they become as Hattie puts it, “learners of their own 
teaching.” 

By including peer review as part of the growth focused process, a 
culture of pulling together in the same direction creates a “caring 
and idea rich environment” (Hattie) where action research is 
expected, and error and feedback is welcomed and fostered. This 
process emphasizes a growth mindset6 that is instrumental in 
moving forward in education. 

As teachers become more comfortable with this process, 
the need for summative evaluations is reduced to situations 
where teachers are not regularly showing growth. Only when 
a teacher is not consistently showing professional growth 

would a school administrator need to 
introduce a professional management 
plan and conduct an extensive summative 
evaluation. For teachers in good standing 
who are consistently reflecting on their 
practice and keeping evidence of growth 
in a portfolio, a trail of professional growth 
would be evident that would satisfy even 

the most ardent evaluator or school administrator. This process 
of professional growth would put the focus on learning and 
make the teacher administrator relationship more collaborative 
as professional growth discussions are owned by the teacher 
and focused on specific evidence.    

At many schools that have moved to late starts or early 
dismissals to acknowledge the need for regular professional 
development, making time for this process is already embedded 
in the schedule. Giving teachers time to work individually and in 
peer teams is essential for this process to work. Hattie’s research 
shows that for learning to be the most efficient, the learner 
must become their own teacher and the teacher must become 
a learner of their own teaching. Working with the rubric of 
Christian teaching and learning will make this possible. SCSBC 
will be looking for a few schools that would be willing to work 
with the new teacher development rubric process on behalf 
of the entire SCSBC community. This would be an opportunity 
for schools to be part of action testing this new process while 
allowing their teachers increased ownership of their own 
professional development. Feedback from this action testing 
would then influence a final draft that would be introduced to 
the entire community.

1 St. Augustine of Hippo (354 - 430 CE)
2 Hattie, J. Visible Learning for Teachers: Maximizing Impact on Learning.  

New York: Routledge, 2012.
3 Berger, Ron. Leaders of Their Own Learning. Jossey-Bass, 2014.
4 Koole, Robert, ed. Good Teaching Comes from the Inside. SCSBC Society 

of Christian Schools in BC, 2001.
5 Danielson, C. (1996).  Enhancing Professional Practice: A Framework 

for Teaching. Alexandria: Association for Supervision and Curriculum 
Development.

6 Dweck, C. Mindset: The New Psychology of Success. New York: Ballantine 
Books, 2006.  

Darren Spyksma (darren.spyksma@scsbc.ca)  
is an SCSBC Director of Learning

Foundations of Pedagogy: Assessing Student Learning Needs and Interests

Unsatisfactory Basic Proficient Exemplary

Misdiagnoses or does not 
incorporate student needs 
or interests into daily plans 
and unit plans.

Inventories student 
interests.
Diagnoses student 
needs.

Basic +
Uses student interests to 
shape lessons. Changes di-
rection of the lesson based 
on the student needs.

Proficient +
Student interests enhance the 
learning strategies. Learning 
strategies are designed to meet 
the varied needs.

http://www.thatreligiousstudieswebsite.com/Religious_Studies/Theologians/augustine.php


6

Educational Practices that Promote 
Learning and Faith Formation
An Eleven-Month Session for Teacher ProD
This professional learning experience is designed to work through 
the many elements of the teaching profession in order to assist 
teachers in seeing all aspects of their profession as avenues for 
learning and faith formation. It examines pedagogy, instruction, 
management, curriculum, scheduling and classroom design with 
faith formation in mind. The learning experience will be hands-on 
and practical for each teacher’s individual situation, and the work 
done throughout the year will be designed to enhance real time 
learning experiences in the classroom. 

This program is for teachers in Christian education who would like 
the opportunity to reflect and reexamine their practice in order 
to increase meaningful learning in their classrooms. As well, it will 
benefit teachers who have been trained in public universities and 
need to meet contractual obligations with Christian perspectives 
courses (upon board approval). 

Dates: This learning experience will begin in the summer of 
2015 with a week-long session from Monday, August 17 to 
Friday, August 21. It will continue throughout the school year 
with online touch points around specific areas of practice. 
The learning experience will end formally with a week in 
early July 2016. 

Location: Nanaimo Christian School, Nanaimo, BC, and online 
throughout the year 

Teaching for Transformation
An Invitation to Build God’s Kingdom
Educators receive guidance in pedagogy that will enable students 
to be engaged in real work that meets the real needs of the 
world for an audience beyond the teacher.  This course will 
ensure that this real work is rooted in the Biblical story and that 
students are invited to develop “habits of practice” in Kingdom 
Building as presented through the through-lines. It is intended 
for all educators whether you are early in your career or looking 
to refresh your teaching skill set with learning-centred, student-
honouring pedagogy.

Dates: July 2015 

Location: Surrey Christian School, Surrey, BC

PBL Residency
The PBL Residency is an intensive one week course of hands-on, 
summer session professional development for teachers who want 
to expand their understanding of Project Based Learning. The PBL 
Residency will challenge teachers to re-imagine educational prac-
tices in Christian schools. Participants will explore design principles 
of Project Based Learning and will be guided through the process 
of developing their own Project Based Learning pedagogies to 
promote deeper learning.

Date: Monday, August 24, to Friday, August 28, 2015
Location: Abbotsford Christian School, Abbotsford, BC
Website: www.pblresidency.com

Teacher ProD: Designing  
Formational Learning Experiences

The average age of SCSBC school teachers is approximately 42 
years. About 16% of teachers are above 55 years and another 
13% are above 50. Therefore I thought it would be prudent to 
discuss some financial and other tips for retirement planning.

Most Canadians do not have the benefit of a pension plan nor 
do they have an employer that contributes to a pension or RRSP. 
They are on the Freedom 85 plan – they will need to work until 
they die unless they have been prudent or lucky. 

Teachers are very fortunate that their employers generally do 
contribute to their retirement beyond just the CPP contribu-
tions. In some ways this gives teachers some excuse for not 
thinking too hard about their retirement. Recent changes to 
the CSI pension plan and new retirement age rules for CPP have 
brought this issue to front of mind for many teachers.

How much do I need to retire?
Currently teachers put 4.95% of the first $52,500 of their salary 
to CPP and this is matched by their school. In addition, schools 
often match up to 8.05% of salaries in a pension plan for 
teachers. The net result is that an equivalent of 20-25% of the 
teacher’s salary is being set aside towards retirement. Financial 
planners consider this sufficient for a very comfortable retire-
ment, assuming your home is paid off and you have no major 
health issues and your funds are invested prudently.

How much do most people need to retire? 
Financial planners generally consider that 70% of your pre-retire-
ment yearly salary is needed to live comfortably. It’s important 
to make realistic estimates about what kind of expenses you 
will have in retirement. Be honest about how you want to live 
in retirement and how much it will cost. These estimates are 
important when it comes time to figure out how much you need 
to save in order to comfortably afford your retirement.

One way to begin estimating your retirement costs is to take 
a close look at your current expenses in various categories, 
and then estimate how they will change. For example, your 
mortgage might be paid off by then, and you won’t have 
commuting costs. Then again, your health care costs are likely 
to rise. There are many online retirement calculation tools but it 
normally is helpful to seek the counsel of an investment advisor.

What ministry does the Lord have for me when I retire from 
paid work? Many teachers are healthy when they retire and 
of course they are very gifted. Teachers will miss the relation-
ships they have with staff and their students as soon as the first 
September rolls around after retirement. My counsel is to ensure 
that you have budgeted for the new ministry that you will have 
when you retire. If you are overseas teaching on the mission 
field, or helping to run a thrift store at home, or perhaps driving 
the RV to look after the grandchildren, it would be prudent to 
plan your future ministry. Better to “wear out than rust out”! 
The retiring baby-boomers may be responsible for the largest 
explosion of missionaries of all time.

Retirement by Tim Williams

Tim Williams (tim.williams@scsbc.ca)  
is the SCSBC Director of Finance



by Marlene Bylenga

Bienvenue. Hwan yung hap ni da. Selemant dating. Härzliche 
wöikomme. Every language has a word for welcome. Receiving 
a genuine welcome and experiencing the hospitality of a 
community or family is a precious gift. When guest and host are 
able to take the time to reveal to each other their unique gifts and 
abilities, each can be enriched and empowered. 

Christian schools are places where true hospitality can be modelled, 
where we learn to love our neighbour as ourselves and welcome 
strangers. Offering enrolment opportunities to international 
students should be viewed primarily as an opportunity to learn 
what it means to practice hospitality and to learn from the stranger.

Our communities are places where we can break down stereo-
types and ethnocentric ways of behaving. Welcoming the stranger 
can challenge our ways of thinking and gives us a different lens on 
our culture. Henry Nouwen challenges us to think about how we 
instinctively protect ourselves from the stranger: 

“People who are unfamiliar, speak another language, have 
another color, wear a different type of clothes and live a lifestyle 
different from ours, make us afraid and even hostile.” 

“Our fears, uncertainties and hostilities make us fill our inner 
world with ideas, opinions, judgments and values to which we 
cling to as precious property. Instead of facing the challenge of 
new worlds opening themselves for us, and struggling in the 
open field, we hide behind the walls of our concerns holding 
on to the familiar life items we have collected in the past.” 1

We need to remember that both the newcomer and the host face 
the same challenges. If together we are willing to open our minds to 
differing perspectives and commit to mutual learning, our commu-
nities will be enlarged and enriched by the experience. When there 
is a genuine attentiveness to learn from as well learn about each 
other, we also discover the ways that God has revealed Himself in 
cultures different than our own and we gain a deeper understand-
ing of how God’s redemptive story is revealed to all people.

Now, therefore, you are no longer 
strangers and foreigners, but fellow 
citizens with the saints and members 
of the household of God, having 
been built on the foundation of the 
apostles and prophets, Jesus Christ 
Himself being the chief cornerstone, 
in whom the whole building, being 
fitted together, grows into a holy 
temple in the Lord, in whom you also 
are being built together for a dwelling 
place of God in the Spirit.

Ephesians 2:19-22

And if a stranger dwells with 
you in your land, you shall not 
mistreat him. The stranger 
who dwells among you shall 
be to you as one born among 
you, and you shall love him as 
yourself; for you were strang-
ers in the land of Egypt: I am 
the Lord your God.

Leviticus 19:33-34 NKJV)

David I. Smith reminds us that: 
“being Christian does not require me to abandon my cultural 
identity – redemption is for those of every nation, tribe, 
people and tongue … but neither does it allow me to take my 
culture for granted as equivalent to the king of God on earth.” 

He cautions us to challenge each other to not assume that the:
“the dangers are all ‘out there’ in other people`s culture and 
the insights are all ‘in here’ in my own culture. Since the 
particular temptations and distortions arising from different 
cultural patterns tend to vary, it may be that the ways of 
another culture bring a needed rebuke to my own familiar 
habits of mind and living. This does not imply swallowing 
whole any idea or practice that I find in another culture simply 
because it is exotic, or it flatters my resentments toward 
aspects of my own community. It does, however, mean taking 
time to consider whether the voice of a cultural stranger can 
edge me closer to the contours of God`s kingdom, enriching 
my cultural identity by helping to flavor it with love, compas-
sion and justice.”2 

The underpinning of all aspects of international programs 
should be the practice of Christian hospitality. Admissions 
protocols, instructional programs and homestay guidelines 
should reflect the practice of welcoming the stranger. Whether 
your school has emerging or established programs, it would be 
a good exercise to examine your practices and reflect how they 
enable people to reveal who they are and allow them to become 
meaningful members of your school community.

No Longer Strangers

Marlene Bylenga (ieprogram@scsbc.ca) is the 
SCSBC International Education Coordinator
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1 Nouwen, Henri JM.  Reaching Out: the Three Movements of the Spiritual Life.  
Doubleday, New York. 1975.

2 Smith, David I.  Learning from the Stranger:  Christian Faith and Cultural 
Diversity.  Eerdmans, Grand Rapids, 2009.



Expeditionary Learning Conference
In early December, SCSBC Directors of 
Learning Darren Spyksma and Greg Gerber 
along with the rest of the Standing Committee 
of Learning for Christian Schools Canada 
travelled to Boston to take a deep look into the 
practices of Expeditionary Learning (EL) and 
to engage with national learning projects. At 
the national conference, they were immersed 
in the EL student-honouring approaches to 
educating, and took an inspiring tour of New 
Covenant Christian School, which engages 
with EL practice in a distinctively Christian 
manner.

The requirement for schools to develop a vast 
number of policies, procedures, guidelines 
and forms that are necessary to provide an 
Educational Support Services (ESS) program is 
a daunting task for an independent school. To 
support our schools in this process, SCSBC has 
developed an online platform for sharing sample 
documents that can be adapted by SCSBC school 
boards, administrators and coordinators to suit 
each school’s unique program. Special Education 
and Learning Assistance Coordinators attended 
networking meetings in December for an 
orientation to this new online members-only ESS 
Resource Directory. 

Richmond Christian School recently dedicated their 
new Secondary Campus Phase 2 building. All three 
campuses, with more than 1,000 students, gathered 
together and worshipped in celebration of God’s 
faithfulness in providing this much needed space. 
The new Phase 2 building provides seven more 
classrooms, two office spaces and an additional 
outdoor patio area for students. 

Darren Spyksma traveled with a group from 
White Rock Christian Academy in November, 
to visit a thriving Christian school system in 
Indonesia that intentionally designs programs 
focused on a Biblical worldview.  Darren 
presented a proD workshop on integrating the 
International Baccalaureate curriculum and 
Biblical worldview. He found it moving to see 
the passion for Christian education so evident 
in the staff of a school half a world away. 

The concrete is poured. The walls are up. Even 
the roof is on and it is dry inside! Mount Cheam 
Christian School is thankful to the Lord for 
providing the financial, material, and personnel 
needs for their building project, which will 
add eight classrooms, a library, a science lab, 
student lounges, common areas, and adminis-
tration offices. The project is on track and they 
look forward to moving in over the summer of 
2015, the Lord willing. “Ebenezer, Hitherto hath 
the LORD helped us.”  1 Samuel 7:12b
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UPCOMING 
CALENDAR NEWS AND EVENTS

FEBRUARY 
16:  International Ed 
Coordinators Networking 
Meeting

25:  IT Focus Day

MARCH 
2:  Report Card Project Day

10-11: Finance, Business 
and Development 
Conference

March 16-20  Spring Break

March 23-27:  Spring Break  
optional second week

APRIL 
10:  Library Specialist Day

20:  International Ed 
Coordinators Networking 
Meeting

MAY 
1:  Learning Leaders Meeting 
(Digital Citizenship Focus)

6-8:  CPABC Conference

8:  Retirement Farewell for 
SCSBC Executive Director 
Henry Contant

2016 
4-5:  FISA Teachers 
Conference

Learning Leaders from across the province met in 
December at TWU with Directors of Learning Greg 
Gerber and Darren Spyksma.  They engaged in a 
working session identifying educational practices 
that do not honour students, made plans for 
further working sessions, and heard highlights 
of the provincial government’s initiatives for 
redevelopment of the provincial curriculum.      

http://www.scsbc.ca

