
S t r e n g t h e n i n g  C h r i s t i a n  s c h o o l s  t h r o u g h  s e r v i c e ,  c o m m u n i t y ,  a d v o c a c y  a n d  v i s i o n

Find more articles  
and resources on  

www.scsbc.ca

I have thoroughly enjoyed traveling the universe. Of course, being a career 
Christian educator, my opportunities for space travel are extremely limited 
but TV, movies and novels have opened new horizons for my inquiring mind.

I’ve always been a bit of a “Trekkie”, as fans of Star Trek are known. The hit 
1960’s TV show, created by Gene Rodenberry, followed the adventures of the 
starship Enterprise as it traveled the universe. Who can forget Captain James 
T. Kirk, Dr. Spock, Bones, Scotty and a host of other memorable characters? 
The original series ran for only three seasons but it was followed by a host 
of spin off TV series, movies, novels, comic books, toys and conventions. Star 
Trek became a huge franchise.

What does Star Trek have to do with the governance of Christian schools? 
Possibly a lot, as the series had a penchant for framing big questions 
within the story line – questions of justice, mercy and fairness. There is one 
particularly compelling aspect of governance, however, that I think Star Trek 
can teach us, namely the notion of the Prime Directive.

The Star Trek Prime Directive prohibited Starfleet personnel from interfering 
with the internal development of alien civilizations. As they traveled the 
universe interacting with different life forms, this directive informed, shaped 
and limited their interactions. 

Do board members of Christian schools understand what directive 
informs, shapes and limits their governance role? How do they acquire this 
understanding? What would be the Prime Directive to guide their journey as 
a board member?

I believe the Board Member Prime Directive is, “Commit to acting in the best 
interest of the school’s mission and vision on behalf of the society and its 
members.” As the latest article published by STRIVE (www.strive.com) puts it, 
“board members are servant-leaders committed to the best interests of the 
organization.”1 
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 Commit to acting in the best 
interest of the school’s mission 

 and vision on behalf of the  
society and its members.

Ed Noot (ed.noot@scsbc.ca) is the  
incoming SCSBC Executive Director
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Development
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1 http://www.strive.com/resources/article/headed_for_a_breakdown
2 NAIS, Independent School Trustees - Principles of Good Practice, 2003
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This comment may sound like a motherhood statement, 
but if board members understand and apply this direc-
tive consistently it will have profound results and will help 
boards avoid some critical pitfalls.

Board members are often called trustees. This is a legal 
term that indicates the trustee is commissioned to hold 
something “in trust.” Most of our schools are structured in 
such a way that the school membership elects/appoints 
individuals to hold the school mission, vision and opera-
tions in trust. Being a trustee is a legal designation and it 
is a serious obligation.

The National Association of Independent Schools (www.
nais.org) reminds us that trustees, “actively support and 
promote the school’s mission, vision, strategic goals and 
policy positions, taking care to separate the interests of 
the school from the specific needs of a particular child 
or constituency.”2 When school board members function 
within the Prime Directive, they will keep the big picture 
in mind and not get unduly distracted by the details or 
rabbit trails that inevitably present themselves. Govern-
ing within the framework of the Prime Directive leads to 
boards that:
•	 know and embrace the school mission and vision
•	 uphold the integrity of the board, fellow board 

members and board procedures
•	 uphold and support the lead administrator(s) and 

other staff
•	 ensure that all communications (compliments, 

questions and complaints) are handled judiciously 
and in accordance with agreed upon procedures

•	 engage in vigorous debate around the board table
•	 support board decisions by speaking with one voice
•	 find authentic ways to communicate board decisions 

and seek community engagement

Keeping the Prime Directive requires conviction and for-
titude. In many episodes of Star Trek, the Prime Directive 
was in serious danger of being violated. Board members 
need to know where the lines are, and to take care not to 
cross them. They also need the courage to speak the truth 
in love, holding one another mutually accountable.

The Prime Directive
In our Christian schools, board members will be faced 
with society members who want to lobby them to advo-
cate for their particular take on a certain issue. They will 
be confronted with society members who want to ignore 
proper channels for complaints and concerns, taking 
them directly to the top. They will be approached by other 
board members who want to have a meeting outside of 
the meeting. 

All of these practices prohibit board members from fulfill-
ing their role as trustees or keepers who seek to govern 
by acting in the best interest of the school’s mission and 
vision on behalf of the society and its members.

Of course, board members come with their own experi-
ence, expertise and perspective. In fact, they may have 
been selected to the board for that reason. Once they take 
on their governance role on the board, however, the Prime 
Directive dictates that they use experience, expertise and 
perspective only the best interest of the school’s mission 
and vision on behalf of the society and its members. 

Understanding the key governance mandate can help our 
schools flourish by allowing boards to focus on providing 
bold and visionary leadership.

http://www.strive.com/resources/article/headed_for_a_breakdown
http://www.nais.org
http://www.nais.org
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by Marlene Bylenga

On a recent trip to Asia, I was privileged to meet with 
many of the parents of our international students at 
Langley Christian School. The opportunity to share meals 
with them, to listen to their dreams for their children and 
their reasons for sending them overseas touched me 
deeply. It was heartening to hear about the deep apprecia-
tion they had for their children’s host families and in some 
cases the growing relationship between sets of parents. 

School administration and boards need to realize the im-
mense responsibility that enrolling international students 
involves. We are not only responsible 
for educating these children but are 
required to ensure that they are in 
safe environments both at home and 
school. Our schools value the partner-
ships we have with parents; those rela-
tionships also extend to our overseas 
parents. It is important to have Inter-
national Student Program Homestay 
staff who work at building the bridge 
between overseas parents and school 
personnel and who ensure that stu-
dents are in safe, caring homes.

The key pillar of an international 
program is the quality of care students 
receive in their host family. An excellent 
homestay environment not only allows 
students to improve their English skills 
within a positive family atmosphere but 
gives them an opportunity to experi-
ence Canadian culture and traditions. 
In addition, host parents are instrumen-
tal in encouraging and guiding students as they grow as 
children of God. 

Recently, The British Columbia (BC) Ministry of Education 
has provided homestay guidelines to all international 
student programs in British Columbia. (See the url below 
the image in the centre of this page.) The purpose of this 
document is to provide consistent, province-wide, best-
practice standards. SCSBC supports these standards and is 
committed to providing new resources and support to our 
schools in addition to the SCSBC policies and procedures 
that have already been developed. A new resource avail-
able to SCSBC member schools is the Homestay Program 
Guide, which is formatted so that schools can adapt it for 
their particular context. 

One of the interesting pieces of legislation mentioned in 
the Ministry of Education guidelines is in regards to the 
number of students permitted in a home. A community 
care license will be required under the Community Care and 
Assisted Living Act (the “CCALA”) if a host family cares for 
three or more persons in his/her home. The CCALA may also 
apply to other homestay arrangements, depending upon the 
facts of each situation. A host family that is unsure whether 
the CCALA applies should contact the regional medical health 
officer for further information.1 

In summary, a quality school-based 
homestay program where students are 
cared for both physically, emotionally 
and spiritually is a necessary part of 
any international student program. It 
is the responsibility of administration 
and boards to ensure the safety of the 
students who are studying here with-
out their parents. 

Please review the guidelines and set 
aside some time to discuss the follow-
ing questions. 

•	 Are our international students in 
home environments that support 
the mission and vision of our school?

•	 What procedures do we have in 
place for screening host families and 
for the placement of students?

•	 Have all homestay family members 
over the age of 18 submitted current 
criminal records checks?

•	 Are we ensuring that there are no more than two inter-
national students in the homestay at the same time?

SCSBC is here to support international student programs 
and provide the resources you need to grow and improve 
your programs. Please contact us with any needs you may 
have in regards to International Education.

Homestay Guidelines

http://www2.gov.bc.ca/assets/gov/education/
administration/kindergarten-to-grade-12/inter-
nationaleducation/home_stay_guidelines.pdf

Marlene Bylenga (ieprogram@scsbc.ca) is the 
SCSBC International Education Coordinator

Reference

1 BC K-12 International Student Homestay Guidelines, June 2015

http://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/internationaleducation/home_stay_guidelines.pdf
http://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/internationaleducation/home_stay_guidelines.pdf
http://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/internationaleducation/home_stay_guidelines.pdf


The start of the school year brought with it a renewed sense 
of urgency for schools to begin, or continue, considering 
what implementation of the new British Columbia curriculum 
will look like. This represents a major change, and calls for 
deep consideration with respect to how schools might 
best introduce and engage staff in exploration of the plan. 
Some staff will see potential represented in the plan. Others 
might comment on how they can continue doing what 
they are already doing but just change the language they 
use. Still others might perceive the plan as change for the 
sake of change. So, how might your school manage the 
introduction and engagement with the new curriculum 
facilitating a perception of possibilities, towards enhancing 
learning in their classrooms?
Acknowledgement of a fundamental change of paradigm for 
the curriculum from content-focused to skills and abilities, 
or competencies-focused is the first step. While this may 
seem like a small and obvious aspect of the plan which calls 
out a level of importance on something that most teachers 
have always been working to foster, this target shift ought 
to necessarily influence all aspects of our planning and 
implementation.
A focus on competency highlights the uniqueness and 
individual development of each student. Our aim shifts 
toward facilitating growth in each student, toward becoming, 
in the fullness God intended. Now this idea is not new in 
Christian schools. But having our provincial curriculum state 
that wholeness, competency, and character development 
are of foremost importance is new, resonates with a biblical 
image of growth and development, and promotes the 
deeper understanding often articulated in our school mission 
statements. What a wonderful change, soon to be the new 
normal! Now teachers are being asked to engage with, and 
ensure a focus on character development and competencies. 
But what does this look like?

To begin, the teacher will consider which of the core 
competencies they will focus on developing. This could be a 
core competency as outlined by the curriculum or it might 
be a core Christian competency as outlined by the school 
graduation profile. For some schools, these have been 
outlined using the tenants of Teaching for Transformation, 
while others have built statements of what it means to 
be followers of Christ based on the fruit of the spirit, the 
beatitudes, or other scripture. Regardless of where our 
character and spiritual development goals come from, 
teachers will begin planning with this focus. This biblical 
competency-based focus then will effect and necessarily 
guide the pedagogical practices.
For example, let’s consider a method for how a teacher might 
plan for a lesson or unit in science. Our science teacher 
first determines that the students in her class would do 
well to focus on creative thinking, and more specifically, the 
school’s articulation on this front which states: “discovering, 
embracing, and echoing the creativity inherent in creation as 
a reflection of the Creator.” 
Discovery. Embracing. Echoing. Creativity as reflection of God.
These become the target. This is what the teacher is to aim 
classroom activities toward. And achieving these targets 
will require particular kinds of pedagogical methods. The 
competency driven goal is the end-point guiding the next 
step – pedagogical planning. 
Pedagogies should be considered next, given that the 
development of competencies are dependent upon engaged 
activity. To develop creative thinking, discovery, deep 
engagement, and seeing evidence of God’s creativity, we 
acknowledge that certain activities will foster these kinds of 
outcomes far more than a theoretical reading or covering 
of content will do. So, our teacher will brainstorm activities 
to have his students engage in, such as: group articulation 
of wonderings about the subject matter, issue identification 

Discover, Embrace, and Echo: processing 
by Greg Gerber

4



5

and inquiry, observation of the natural order, solution 
postulation, and others. Given that competency is the goal 
of the lesson or unit, activities will be more student-focused 
than teacher-focused. 

Pedagogical strategies will focus on engaging students 
first through exposing their own knowledge, thoughts, and 
curiosities about the topic. Students might then be given 
the opportunity to refine their curious questions through 
observation or group or individual exploration. Students will 
be encouraged to investigate and answer these questions 
and perhaps work toward posing possible solutions for 
earlier articulated issues or connected problems. The 
teacher will explain many facets of the content as students 
determine the need. Students and teacher will be engaged 
in assessment and evaluation throughout the process.

Interestingly, up until this point, consideration for the 
content matter to be used in the lesson is unimportant. 
This represents a major shift in the way we think about 
preparation and planning. Development of competency 
is directly dependent on pedagogical methods; it’s not 
immediately dependent upon the content involved. 

Let’s return to the consideration of our teacher planning for 
her science lesson. With an articulated competency target of 
engaging student creative thinking and having considered 
learning activities and methods to facilitate achieving the 
target, the content and specifically related skills become 
important. The teacher ask herself, “What topics will we 
investigate and think creatively about together?” Concept 
could center around anything at this point - butterflies, 
inertia, astronomy, botany, or waste management. While 
remaining true to the curriculum guidelines, the content 
will allow the class a device through which they develop 
the learning targets of competency, and will learn plenty of 
important information along the way, the content matter 
itself does not drive the process.

Where a competency-driven model of learning takes hold, 
there is freedom to authentically engage biblical truth 
through exploration of both the prescribed curriculum, and 
teacher and student content interest areas. The new BC 
Ed Plan affords teachers this opportunity and invites us to 
explore and adopt a new paradigm for engaging with teach-
ing and learning. Success of having teachers embrace the 
potential of this paradigm relies largely on how leadership 
engages and introduces the change represented in the 
new BC Ed Plan. 

SCSBC looks forward to working with you as you introduce 
and begin implementation of the BC Ed Plan.

Greg Gerber (greg.gerber@scsbc.ca)  
is an SCSBC Director of Learning

curriculum design RECOMMENDED 
Check out these titles ...

Switch: How to Change Things When Change Is Hard
by Chip Heath, Dan Heath
Why is it so hard to make lasting 
changes in our companies, our commu-
nities, and our own lives? Psychologists 
have discovered that our minds are 
ruled by two different systems – the 
rational mind and the emotional mind 
– that compete for control. The rational 
mind wants to change something at 
work; the emotional mind loves the 
comfort of the existing routine. This 

tension can doom a change effort, but if it is overcome, 
change can come quickly. In Switch, the Heaths show how 
everyday people have united both minds and, as a result, 
achieved dramatic results.

Growing Givers’ Hearts: Treating Fundraising as Ministry
by Thomas H. Jeavons and, Rebekah Burch Basinger 

Here is a truly spiritual way of looking 
at fundraising as an opportunity to 
nurture current and prospective donors 
and facilitate their growth in faith. 
Growing Givers’ Hearts explores how 
development staff, executives, and 
board members can make faith-building 
opportunities for donors their first 
priority; act on their confidence in God’s 
abundance; draw from their theological 
tradition in their approach to fundrais-
ing; involve a vital cross-section of staff 
in planning; and cultivate spiritually 

mature leadership. Growing Givers’ Hearts empowers readers 
to work in spiritually grounded, deeply creative, and profes-
sionally satisfying ways. Fundraisers in any Christian organiza-
tion will find extraordinary insights in this important guide.

The Nonprofit Development Companion: A Workbook 
for Fundraising Success by Brydon M. DeWitt

How can you come up with an 
integrated development plan with 
realistic budgets, timelines, and areas 
of responsibility? Based on sound 
development principles, this book 
gives you the step-by-step guidance 
you need to build and run a successful 
development program. Templates and 
examples can be adapted for applica-
tion within any nonprofit organization. 
Each chapter covers a specific element 
including mission, strategic planning, 

case for support, marketing/communications, use of volun-
teers, fundraising program, recordkeeping system, CEO, 
governing board and development staffing. 
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Creating a Culture of Stickiness

Christian education is a long-standing tradition in my 
husband’s family. This picture was taken in 1909. The confident 
young man privileged to hold the class sign is his Opa (that’s 
“grandfather” in Dutch), standing in front of the Christian 
school in Lutjegast, the Netherlands. He’s in Grade 3, although 
the picture includes a younger brother and an older sister, 
so it must have been a combined class. A few years after this 
picture was taken, Opa was told there was no longer any 
room for him in the school. We don’t know if this was true, or 
if his father could no longer afford the payments. At that time, 
Christian schools in Holland received no government funding. 
Whatever the case, Opa cried that day. Later in life he reacted 
to this experience by ensuring that every one of his many 
children received a Christian education and by becoming an 
enthusiastic advocate for Christian education in Holland and 
Canada.

Jump to 2015. We have a rich tradition of Christian education 
in BC. But we also have a growing concern in our Christian 
schools – families who are choosing Christian schools, not 
because of a deep passion for Christian education, but rather 
because they see it as a good option for their children. They 
may indeed come in the front door, but the back door remains 
open and they will leave when they become dissatisfied with 
the school.

At the heart of this is our culture’s consumer mentality 
carrying over into the educational realm. Parents (and increas-
ingly, children), when faced with the inevitable times of 
dissatisfaction with the school, are making the decision to go 
out the back door in the search for what they perceive as the 
better option. 

When a family leaves your school, it impacts the school in 
many ways, not the least of these being the school’s tuition 
revenue. However, the greater reality is that you lose the 
opportunity to serve that child, that family, to have your 
mission impact them, to fulfil your God-given purpose.2 Our 

desire is to have families embrace the work of the Christian 
school in their children’s’ lives as they learn to be a part of 
Jesus Christ’s work of cosmic renewal in the world today.3

How can we help these families understand that Christian 
education is not just a good option? “In an increasingly 
secular and humanistic North America, high quality, distinc-
tive Christian education has never been more relevant.”4 
And never before has it been so crucial to build intention-
ality into your efforts to connect families to your school’s 
mission and vision.

The challenge is to find opportunities to engage with families 
to strengthen their commitment, to promote “stickiness,” 
helping them move from consumers to committed parents 
and even, to ardent advocates for Christian education. 

There are many strategies that schools can employ to assist in 
the process of re-recruiting families. At the core, they are first 
and foremost about developing relationships – the who, then 
the what and the how.

What are some of the ways that schools kindle a deep appre-
ciation for the value of Christian education?

References

1 Title credit and front door/back door concept: Larry Osborne, 
Sticky Church, Zondervan, 2008. 

2 Paraphrased from David Urban, The Real Value of Retention,  
Center for the Advancement of Christian Education, http://cace.
org/the-real-value-of-retention.

3 Harro VanBrummelen, For the Love of Your Child, Society of 
Christian Schools in BC, 2008.

4 Joyce A. Workman, Mission Advancement Consultant, Christian 
Schools International.

by Cathy Kits

Cathy Kits (cathy.kits@scsbc.ca) is 
the SCSBC Development Director
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The re-recruitment process begins as soon as a new family enrolls in your school, 
and the first year is crucial in beginning to build those quality relationships. The 
goal is to continually reinforce the family’s initial decision to enroll at your school. 

While this is certainly not an exhaustive list, here are some ideas to help promote 
stickiness.

Promoting Stickiness

 y Identify clearly who you are and what a mission appropriate family looks like for 
your school.

 y Align your recruitment efforts with your school’s mission. Each school is unique 
and needs to be intentional in enrolling families that fit with its mission. 

 y Clearly articulate what you expect and need from families.
 y Empower deeply committed families to engage with families who are 

new to your school.
 y Create opportunities throughout the year to nurture relationships 

among staff, parents and students.
 y Talk about your school’s mission and vision in a way that truly engages 

families, not just at the entry point, but in all of your communications.
 y Create opportunities for meaningful parent involvement to foster a 

sense of belonging.
 y Tell your story. How is your school impacting a student, a family, your 

community, God’s world? How are your students, alumni, staff, being 
transforming influences in the world?

 y Be authentic. What is distinctive about your school? What is happening 
that is exciting, challenging, “mission accomplishing”?

 y Engage students in developing a graduate profile that they can own. 
 y Let parents know that you are praying for their child and what you are 

striving to do in the life of their child.
 y Provide regular, strong home-school communication.
 y Give opportunities for feedback on your school’s strengths and 

weaknesses. Celebrate the strengths. Address the weaknesses.
 y When an issue arises, provide a thoughtful response with the promise 

of continuing dialogue.
 y Evaluate and address trends. Why are families enrolling?  

Why are they leaving?
 y Pay attention to transition points in your school.

- Provide opportunities to grow student relationships between grades. 
- Two years before the transition, begin communicating to parents on 
what to expect as students “move up.” 
- Plan student activities during the year to build anticipation for the 
next grade. 
- Plan a grade trip at the start of the transition grade. 

•	 Personally communicate to families who are wavering in their decision 
to stay at the school. 

•	 And most importantly, pray for and with your families.

If you have some creative ideas that are working at 
your school I would love to hear about them. Drop me 
a line at cathy.kits@scsbc.ca



The 2015-16 school year started with a busy round of visits  by SCSBC staff to our schools throughout 
the province as the annual regional principals meetings got underway. Ed Noot, Greg Gerber, Cathy 
Kits, Darren Spyksma and Jenny Williams travelled to our host schools for the Fraser Valley (Mt. 
Cheam Christian School, Chilliwack) Vancouver Island (Duncan Christian School), the Okanagan 
(King’s Christian School, Salmon Arm), Northern BC (Bulkley Valley Christian School, Smithers) and 
Greater Vancouver ( Delta Christian School). As well as the leadership meetings, these trips provided 
opportunities for meetings with school personnel around board governance, BC Ed plan, educational 
support services and development. 
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UPCOMING 
CALENDAR NEWS AND EVENTS

NOVEMBER 
6: Round Tables - Board 
Chairs, Principals, 
Business, Development 
7: SCSBC Leadership 
Conference
14: Level B Assessment 
Training
16, 17, 27: Non-Violent 
Crisis Intervention Course
20: IT Focus Day
23: International 
Education Program 
Coordinators Network

DECEMBER
4, 5: Non-Violent Crisis 
Intervention Course 

2016

FEBRUARY
4-5: FISA BC Convention: 
Learning Together; 
Leading Forward
22:  International 
Education Program 
Coordinators Network

MARCH 
1-2: SCSBC Business and 
Development Conference
14-18:  Spring Break
21-25:  Spring Break

APRIL 
25:  International Ed 
Program Coordinators 
Networking Meeting
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