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Smart and Healthy 
by Ed Noot

Christian schools were started out of deep conviction and enduring passion. School founders 
were convinced that this world belongs to God, that all of life is religious and that parents 
are responsible for the education of their children. These deep and enduring convictions led 
our founders to work hard, and give sacrificially to establish many of the schools that form 
the SCSBC community today. Although these founders will tell you that starting a Christian 
School was no small task, their eyes will glow as they recall the passion, the effort and unity  
of purpose.

Over the decades our schools have grown, developed 
and matured. They have become more organization-
ally sophisticated. Indeed we have become smarter 
in how we operate our schools. We have refined our 
governance models, defined our leadership structures, 
engaged in professional development and grown in 
our understanding of how to effectively deliver the 
product we call Christian education. We have expanded our programs, improved our curricu-
lum planning, varied our pedagogy, enhanced our ability to assess learning, and built shiny 
new buildings. We have developed strategic plans, marketing strategies, financial sustainabil-
ity models and technology infrastructures. It is smart to do these things, and the science of 
management and business has much to teach us in these areas.

Principles from the science of 
business management can make 

schools smarter and improve 
structures and processes, but  
this is only half of the equation.



All of these developments are exciting and I see God’s hand of 
blessing in them; however, they also create a degree of complex-
ity that our founders did not experience. These changes may 
also lead to divergent opinions about what really matters in 
Christian education. Is the school primarily a business or not? 
Does the drive for excellence limit our admission to only those 
students who can achieve high academic results?

Patrick Lencioni, leadership 
guru, offers sage advice on 
organizational health in 
his recent bestseller, The 
Advantage. He encourages 

schools to be smart and healthy. He compares the health of an 
organization to integrity in the sense that strategy, manage-
ment, operations and culture are consistent and integral. He 
indicates that evidence of organizational health are factors like 
minimal politics and confusion, high morale, high productivity 
and low staff turnover.1

Lencioni states that organizational health is the single greatest 
advantage to any organization today and even though it is free 
and simple – not necessarily easy, but simple – he finds leaders 
resisting it. He encourages leaders to “stoop to greatness” by 
embracing the four principles of organization health:

1.  Build and maintain a cohesive leadership team
2.  Create clarity
3.  Over-communicate clarity
4.  Reinforce clarity

The book is full of useful strategies and stories and I commend it 
to you as a critical read for all leaders. 

Lencioni concludes his book with the compelling statement, 
“There is just no escaping the fact that the single biggest factor 
determining whether an organization is going to get healthier  
– or not – is the genuine commitment and active involvement  
of the person in charge.2

2
Ed Noot (ed.noot@scsbc.ca)  

is the SCSBC Executive Director
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Organizational Clarity Has Enhanced 
Organizational Health in Our Schools

Duncan Christian School
Our Duncan Christian School community is stronger having 
accepted the multi-ethnic diversity within our school as a gift 
from God that enriches our school community and our children’s 
educational experiences. Our First Nation students have offered 
us the opportunity to build meaningful relationships with the 
Cowichan people, to be enriched by Cowichan culture and 
language, and to humble ourselves that God might use us 
towards the good of His Kingdom as students experience accep-
tance and love in this place.  

– Jeremy Tinsley, Principal, Duncan Christian School 

Nanaimo Christian School
At Nanaimo Christian School we have adopted a philosophy 
of "designing programs that match our students, rather than 
putting students into well designed programs."   This means 
that  the needs of our students take precedence in decisions and 
program design.  This is continually communicated clearly to 
our community, especially when we implement something new 
like removing grades from K-8, choosing to have combination 
grade classes, redesigning our high school program to allow for 
greater flexibility and inquiry, or even for the "small" changes, 
like clubs and recess programs.

– James Sijpheer, Principal, Nanaimo Christian School

Unity Christian School
The Unity Christian School community, while denomination-
ally diverse, is very close.  There is a sense of family in our 
ethos that permeates  almost all we do.  On new family tours, 
I will often say, "this is a community where we are all working 
together (home, school, church, grandparents, alumni) to 
raise our children to recognize God's sovereignty in all parts of 
creation".  Families choose Unity largely because they see us as 
a place where they can be engaged in a tight knit community.  
Our community culture is drawing new families to our school.  
Once a family begins at Unity, it is important to all that they feel 
enfolded and engaged, even after the schooling is complete.

– Mike Campbell, Principal, Unity Christian School

Create organizational clarity by answering 
these six critical questions:

 y Why do we exist? 

 y How do we behave? 

 y What do we do? 

 y How will we succeed? 

 y What is most important in  
our organization right now? 

 y Who must do what? 

References
1 Lencioni, Patrick. The Advantage. Jossey-Bass, 2012.
2  Ibid.
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A core value is something you 
are willing to be punished for.  

– Patrick Lencioni
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By Darryl DeBoer, Director of Learning, Surrey Christian School

Last year, schools across BC were invited to submit an Innovation 
Partnership grant proposal that would “support teachers as they 
implement practices which integrate and promote personalized 
learning in the classroom, school, and school community” (www.
k12innovation.ca) and enable schools to successfully implement 
the new K-12 curriculum.
Surrey Christian School (SCS) successfully submitted a grant 
proposal that is designed to advocate, create and sustain 
ongoing relationship between the students and staff of members 
of BC’s First Peoples. It is through the establishment of these 
relationships that SCS hopes to authentically integrate the First 
People’s Principles of Learning, an important design element of 
the new curriculum, into our student’s K-12 learning experiences. 
In addition, staff and students are invited to play a role in the 
ongoing story of Truth and Reconciliation.
At the heart of SCS’s Innovation Partnership proposal are the K-12, 
teacher generated learning experiences. While some of these ideas 
are scheduled for the second half of this school year, November 
30th was a critical day for our journey. Teachers and support 
staff attended a day of learning entitled Building Bridges Through 

By Tricia Stobbe, Executive Director, CPABC. Reprinted with permis-
sion from the CTABC Update, December 2015, Volume 19, Issue 4

Recently, I attended three different learning days with the same 
theme: indigenous education. What is it? How does it apply to 
the new BC Ed Plan? How do we teach it? All three days had the 
same message: in order for educators to bring students mindful-
ness about Aboriginal persons and education, we need to first 
understand who they were and how they lived prior to coloni-
zation, Canada’s policy on colonization and assimilation, and 
particularly, the effects that residential schools had, and continue 
to have, on generations of indigenous people. As a result of my 
learning, I was brought to tears as I realized how my unconscious 
thoughts and views of present day Aboriginal people had been 
borne out of ignorance and misunderstanding. This was the first 
step toward the healing for both sides - European people AND 
Indigenous people. My newfound understanding and resolve to 
change my attitudes and beliefs was a gift that I am grateful for.   
Chief Harvey Underwood of the Tsawout First Nation on the 
Saanich Peninsula near Victoria, addressed us in his welcome to 
the day of learning, “This is the start of reconciliation for me, so we 
can begin to put the past and residential schools behind us.” In her 
presentation, his wife, Lillian, said, “don’t see me as a stranger, see 
me as a child of God…I am first spirit, God’s spirit…We don’t want to 
be your mission field anymore…we can be co-equal participants in 
the mission of the church.”
Kathi Camilleri, Irish and Metis Cree, pointed out that, “we are all 
indigenous in some way. Your village may have had tartans and 
wooden shoes, but we are all indigenous somewhere along the 
way…” She mentioned that, “each one of us has been given unique 
gifts from Creator made to make this world a better place for our chil-

Understanding the Village. This interactive, hands on role playing 
exercise, led by Kathi Camalleri and Meredith Martin, introduced 
the SCS staff to the traditional values, artifacts, and relationships 
that were present in many First Nations villages prior to European 
contact. Once this way of being was illustrated and introduced, the 
learning of the day shifted to the effects of residential schools and 
Canada’s policy of assimiliation on First Nation’s sense of knowing, 
belonging and identity. The workshop is done from a non-blame 
and non‐shame perspective and invites all participants to become 
a part of the healing that is already happening.
David Miedema’s Social Justice 11 class hosted an evening for 
our community entitled Truth and Reconciliation: A time to Listen, 
Talk and Hope. Over 150 community members attended and had 
their understanding of the 
story of BC’s First Peoples 
deepened. We look forward 
to our continued journey 
of building relationships 
and inviting our students, 
staff and community into 
the story of Truth and 
Reconciliation.

dren, our grandchildren, and 
our great-grandchildren.”
How does this help your 
role as an educator? Each of 
us needs to first understand 
the effects of Residential 
Schools and Canada’s Policy 
of Assimilation from a non-
blame, and non-shame 
perspective. We need explore our personal role in supporting 
the revival of the values that worked so beautifully in indigenous 
villages for thousands of years. We need to acknowledge that 
we are not the experts, nor can we do this alone. We need to 
invite First Nations elders into the conversation.

 y Do you know the indigenous people who first resided on the 
lands on which you now live? Work? 

 y What is the name of the Nation or Band who now live 
alongside you?  

 y Are there bridges you can begin to build? Connections you can 
begin to make?

We have a lot more learning to do and need to move  thought-
fully and authentically. Do so gently and humbly, from a position 
of learning. As Kathi said, “we have been given one mouth and two 
ears so we can listen twice as much as we talk.” Certainly, we can 
all begin by “treating one another as sacred gifts to one another,” 
and use the unique gifts given to each of us to make this world a 
better place. For more information on the use of authentic First 
Peoples resources, please see First Nations Education Steering 
Committee at fnesc.ca. 

The Gift of Indigenous Education

Surrey Christian School’s K-12 Innovation Partnership: 
Building Relationships with BC’s First Peoples
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Teachers have been required to fit all learning experiences 
into the same boxes and the same structures for many years. It 
helped ensure that schools that espoused to be teaching the 
government curriculum actually documented their compli-
ance. This was not a wrong way to do it, rather it was the most 
efficient way to evaluate a system that focused on ensuring 
that students acquired as much knowledge as possible. If the 
focus of education is on stuffing students full of information, 
then efficiency in planning, lecturing, testing, and reporting is 
the way to go. There was a time when 
lecture, test, repeat worked fairly well. 
That time is not now.

The Ministry of Education (MoE) and 
the Office of the Inspector of Indepen-
dent Schools (OIIS) understand this and 
continue to take bold, courageous steps 
to ensure that the future of education in 
British Columbia is good for all students. Through a recommit-
ment to the work of the Sullivan Commission and its articulation 
of the Educated Citizen and a re-articulation of how this work 
impacts learning development in British Columbia, leaders in 
our province continue to develop frameworks that prepare 
students for lifelong learning in a world where ongoing change 
is the constant.1

There is a paradigmatic shift taking place that centres around 
the learner and the competency development of the learner. As 
we support teachers in reimagining teaching within this shift, 
two questions are asked more often than all others. “Do you 
have a template we can use?” and “What is the template going 
to look like?” These are not educational questions. They are compli-
ance questions and therefore cannot be the starting point when 
designing learning plans within this new paradigm. If we truly stand 
as proponents and protectors of our school’s mission, we must first 
establish what purposeful, mission-directed, BC Ed Plan-contextual-
ized learning looks like in our schools, knowing that work done well 
should also comply with the expectations of the OIIS.

Once schools have clearly established an understanding of 
their purpose through the use of graduation profiles, tag lines, 
or other methods which practically articulate how the schools 
mission will impact classroom interactions, then they are 
ready to develop learning plans for students. Once the “why” 
has been established room needs to be made for the “who”. I 
understand that teachers may not be ready to forgo planning 
until after they meet their students, however as teachers plan, 
they need to make room for meaningful choice in the areas of 
content, assessment, teaching methods received as well as any 
other areas where student involvement can be used to increase 
engagement and depth of learning. The more teachers leave 
room for students to be intimately involved, the more ready 
students will be to learn.

For teachers in the field, the changes I have discussed already 
are significant, and the starting point for significant change 

in the classroom. If teachers have the privilege of knowing the 
students they will be teaching from year to year, they are at an 
advantage. Forward thinking leaders will look for opportunities 
for teachers to have the same group of students for more than 
one year to make this shift in education more manageable for 
teachers and more meaningful for students. Looping of student 
groups is one way to make this transition more purposeful. 
However it magnifies the need to provide students with teachers 
in whom the school has utmost confidence.

Teachers who are clear about the 
practical application of their school’s 
mission and the role of meaningful 
student involvement in ever-growing 
areas of learning are ready to plan 
learning for students using the BC 
Building Student Success documents.2 But 
rather than planning for boxes, teachers 

are encouraged to work through a number of questions that can 
guide their planning. Once these questions have been answered, 
teachers can choose to arrange the details of their planning in 
a way that works for them. It is important to realize that each 
teacher will begin planning at a different place. There are times 
when a teacher has an outstanding activity they love working 
with, their students love being engaged in, and has meaningful 
learning potential. Other teachers, still feeling responsible for 
content coverage, may start with a concept or topic they need to 
cover. Other teachers will meet their students, determine needs 
the students have, and design learning from established needs 
around competency development. Whatever the starting point, 
by walking through a series of planning questions, teachers can 
be assured that first and foremost they will be able to start where 
the students are at and help them learn while also establishing a 
plan to be compliant with the OIIS expectations.

The guiding questions are not meant to be linear, but a clear 
understanding of the shape of tomorrow’s lesson comes from 
thinking through each of them in preparation for working 
with a unit. They do begin with larger concepts and then work 
through to content and activity focused questions. However, 
teachers are encouraged to start with any question and then 
link them together as they follow a certain train of thought. As 
we practice with these questions, we notice a cyclical nature 
with this way of planning. Teachers need to be free to go back, 
rethink, tweak, review and continue the process. In a world where 
so many students have learned and been taught to seek out the 
easiest “right” answer or the answer the teacher wants, a cyclical 
planning process will assist teachers in understanding the very 
cycle we encourage students to work with as they wrestle with 
real problems affecting people in their neighborhood. 

As teachers continue to work with the BC Ed Plan, it is essential 
that they are initially freed from concern about compliance. 
All stakeholders are passionately pursuing meaningful, deeper 
learning for students.  This translates into purposeful freedom 
being allowed in this transition process. By using a series of 

Are Questions the New Template?  
by  Darren Spyksma

We must protect our school’s mission 
through the establishment of 

purposeful, mission-directed, BC Ed 
Plan-contextualized learning.



questions to guide the planning of learning, teachers still 
receive the structure they need while being encouraged to 
think beyond the boxes into a learning plan that is malleable 
based on the needs and interests of students. These guiding 
questions are a compilation from a number of conversations 
and resources, most notably with leaders from within our 
member schools, Teaching for Transformation, Experienc-
ing Christ in the Classroom, BC’s Building Student Success, 
Expeditionary Learning and Ron Bybee’s “5 E’s”. 

David Bentley Hart suggests, “We are free, not merely because 
we can choose, but only when we have chosen well.” 3  This is 
the new crucible for teachers. Teachers need to choose well 
while also teaching students to choose well. Our choices 
need to show that we understand Corinthians 10:23-24. 
The good of others should be paramount in the choices we 
are making.4  For Christian teachers, this means realizing 
that the learning opportunities designed in the classroom 
must point students beyond themselves. There is no room 
for learning “just because.”  Through collaboration with 
colleagues, community partnerships, and ongoing teacher 
development, even learning to calculate moles in Chemistry 
is part of a larger story of students developing the practices 
and routines needed to become both lifelong learners and 
lifelong agents of change. Nicholas Wolterstorff wrote, “It is 
nothing but a pious wish and a grossly unwarranted hope 
that students trained to be passive and non-creative in school 
will suddenly, upon graduation, actively contribute to the 
formation of Christian culture.” Learning must include oppor-
tunities for teachers and students to take an active role in the 
lives of those around them and in the creation of an intrigu-
ing story that stands in place of the story of individualism so 
prevalent today. This type of learning does not happen by 
filling in boxes. It can happen if teachers intentionally think 
through key concepts using guiding questions and then 
invite their students into the creation of a learning story that 
has the students actively working to imagine and develop an 
exciting and attractive Christian culture which speaks into the 
lives of so many who are disenfranchised with the focus on 
self so prevalent in society and our schools.

 
by  Darren Spyksma

Darren Spyksma (darren.spyksma@scsbc.ca)  
is an SCSBC Director of Learning

Recommended 
Check out these resources 

Make Just One Change: Teach Students to 
Ask Their Own Questions 

by Dan Rothstein and Luz Santana

“an inspiring vision of education at its best and an 
extraordinarily clear, low-tech, practical intellectual 
tool for turning that vision into reality.”  According 
to the authors, formulating your own questions 
is the single most essential skill for learning 

and one that should be taught to all students in the simplest way 
possible. Drawing on twenty years of experience, the authors present 
the Question Formulation Technique, a concise and powerful protocol 
that enables learners to produce their own questions, improve their 
questions, and strategize how to use them. The Question Formulation 
Technique can be used across grade levels and subject areas and with 
different kinds of learners. 

A More Beautiful Question: The Power of 
Inquiry to Spark Breakthrough Ideas 

by Warren Berger

In this ground-breaking book, journalist and innova-
tion expert Warren Berger shows that one of the 
most powerful forces for igniting change in business 
and in our daily lives is a simple, under-appreciated 
tool, one that has been available to us since child-

hood. Questioning deeply, imaginatively, beautifully can help us 
identify and solve problems, come up with game-changing ideas, 
and pursue fresh opportunities. So why are we often reluctant to ask 
“Why?” Berger’s surprising findings reveal that even though children 
start out asking hundreds of questions a day, questioning “falls off 
a cliff” as kids enter school. In an education and business culture 
devised to reward rote answers over challenging inquiry, questioning 
isn’t encouraged. And yet, as Berger shows, the most creative, success-
ful people tend to be expert questioners. 

The Wisdom of Crowds 

by James Surowiecki

In this fascinating book, New Yorker business colum-
nist James Surowiecki explores a deceptively simple 
idea: large groups of people are smarter than an elite 
few, no matter how brilliant – better at solving prob-
lems, fostering innovation, coming to wise decisions, 
and even predicting the future. Surowiecki ranges 

across fields as diverse as popular culture, psychology, behavioral 
economics, artificial intelligence, military history, and politics to show 
how this simple idea offers important lessons for how we live our lives, 
select our leaders, run our companies, and think about our world.

Featured Website
www.edutopia.org

“I get more practical 
tools and ideas from 
Edutopia’s Twitter feed 
than I do from all other 
feeds combined.”

- Darren Spyksma

Interested in reading SCSBC’s suggested guiding questions for 
learning plan development? Member school administrators  
can access the planning tools through SCSBC’s Administrators’ 
Portal. Schools not part of our membership are welcome to 
email Darren for more information.

References
1 Introduction to Curriculum Design, August 2015 (DRAFT)
2 https://curriculum.gov.bc.ca/rethinking-curriculum
3 Atheist Delusions: The Christian revolution and its fashionable enemies.
4 The Christian Teachers Journal, November 2015.
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Hope Lutheran School in Coquitlam, British Columbia had been 
noticing a gradual increase in serious behaviours that impacted 
the school community. It became evident that they needed to 
develop a comprehensive school-wide strategy to tackle issues 
that impacted the social and behavioural climate of the school. 
The school leadership decided to create a framework of Bible-
based character traits to work from. As a foundation for this new, 
positive behaviour code for their school, they came up with the 
acronym REAL, which stands for: 

Respect 
Encouragement 
Adoration of Christ  
Love 

The principal led the teachers and educational assistants in a 
process of developing a matrix describing what it means for the 
staff to be REAL in their own behaviour in all aspects of school 
life. Some examples from the matrix of positive behaviour for 
staff are:

 y In the staff room the teachers show Respect by cleaning up 
mess even if it is not their turn to clean up. 

 y At school functions teachers Encourage parents by sharing 
something special they notice about their child.  

 y In the classroom teachers show Adoration of Christ by 
acknowledging the goodness of God and recognizing 
students’ God given gifts.

 y In the hallways the teachers show Love by going over to 
students and asking how they are doing if they appear to be 
lonely.  

Next they began the process of developing a REAL matrix for 
students. The teachers worked with the students in each class to 
brainstorm how REAL could be demonstrated in the classroom 
and in all places of the school.  Teachers took student responses 
and created a matrix defining what positive expected behav-
iours looked like as they pertain to every location and general 
program area, including field trips. Some examples from the 
matrix of positive behaviour expectations for students are:

 y On field trips students show Respect by honouring the driver 
and taking care of the vehicle

 y On the playground students Encourage each other by inviting 
others to join in activities and complimenting each other

 y At eating times students show Adoration of Christ by giving 
thanks to God before eating

 y In the classroom students show Love by helping someone in 
need and using kind words

After developing the positive behaviour matrices the staff 
created a 3-level behaviour incident report and tracking system 
that defined problem behaviours that were associated with 
each level of severity and specific consequences for each level 
of problem behaviour. The staff use this tool to record behaviour 
incident information, which is shared with the classroom teacher 

Tackling Behaviour on All Fronts:
and administrator to follow up as needed. Open communica-
tion, consistent information and accountability make the staff 
able and better equipped to nip smaller behaviours in the bud. 
The principal initiated the provision of a 30-minute division 
meeting once each week, where teachers get together to 
problem-solve around behaviour issues. 

The school was ready to introduce the REAL positive behaviour 
matrix for students and the incident reporting system to the 
parents, which had been included in the Parent Handbook. 
Every family received a home visit from at least one teacher 
during the summer to develop positive relationships with the 
families and to discuss REAL positive behaviour matrix and other 
information in the Parent Handbook. 

The first year of implementation, principal gave an introduc-
tion to the new positive behaviour matrix for students during 
chapel. Then each teacher was assigned a station within the 
school, such as the washroom, hallway, playground, chapel, 
and the waste disposal and collection areas. The teachers were 
responsible to plan lessons for teaching positive and prosocial 
behaviour skills for a range of ages, which included modeling, 
videos, and guided practice for teaching positive behaviour for 
their designated area. As students rotated in groups from one 
station to another, they had an opportunity to both observe and 
practice the expected positive behaviours. For the classroom, all 
teachers taught the positive behaviours in the class using the 
same language described in the behaviour matrix.

The school also developed ways of reinforcing positive 
behaviours, one of which was to give recognition for positive 
behaviours through a ticket system. Any of the adults in the 
school hand out tickets to students or to a whole class for 
positive behaviours and the staff member describes the matrix 
behaviour exhibited by the students. Teachers collect the tickets 
and the class with the most tickets at the end of the month 
celebrate their success in demonstrating positive character 
traits by having a block of time in the gym to play a preferred 
sport. This has the additional impact of working towards group 
cohesion and teamwork. 

Results
In one particular class at this school, prior to introducing the 
positive behaviour matrix for students, gossip and bullying 
was dominant in the culture of this group of students. Initially, 
the teacher spoke with each student individually about gossip 
and about not getting along. The teacher then spoke with 
the parents about what happened and the steps the school 
took. The students were challenged to use their leadership 
skills more positively. The students began to understand the 
destructive nature of gossiping and bullying and a devotional 
message about gossiping from Daily Bible app for teens brought 
further conviction and a heart change that sparked a wave of 
positive communication among students in that grade. The 
application of the REAL positive behaviour program provided 
the instruction and reinforcement needed to bring about 



On March 1 to 2, 2016, business and development 
staff, principals, superintendents and board members 
will enjoy two days of learning and networking at 
the SCSBC Business and Development Conference. 
The keynote speaker, Zach Clark, is the founder of 
Development and Leadership Coaching, a company 
dedicated to helping Christian ministries and schools 
create sustainable funding programs to grow their 
ministries and build a culture of generosity. He is 
known to our community as a regular presenter at 
the Van Lunen Center: Executive Management for 
Christian Schools. Registration is open so if you’d like 
to attend, visit busdev2016.scsbc.net for details.

One School’s Comprehensive School-wide Strategy

significant change that was described in feedback from staff, 
parents and the students themselves. This class illustrates merely 
one positive change in behaviours that increased throughout 
the school.

Tracking both positive and negative behaviours and being 
consistent with respect to application of consequences, 
supports and interventions, allow the school to:

1. Identify areas where students need more positive 
behaviour skill development 

2. Systematically reinforce positive behaviours

3. Accurately pinpoint the severity and frequency of 
behaviours through tracking of behaviour incidents  
and office referrals

4. Track effectiveness of interventions and supports

5. Improve positive connections with parents 

6. Foster communication using the matrices to show new 
staff or teachers and education assistants on call how  
to support the school’s positive behaviour program

Key Factors
When some of the lead teachers were asked what they thought 
were factors critical to the success of the program, they identi-
fied five things:  

1. The level of buy-in from the staff, students and parents

2. The behaviours in all areas of the school go to a central 
location with administration

3. The level of consistency with the positive behaviour 
interventions and supports 

4. The communication of both positive and negative 
student behaviours  with parents

5. The consistent communication, support and follow-
through from the principal with staff, students, parents 
and outside services

These are consistent with what a recent research study found 
to be the most critical success factors for administrators when 
developing a school-wide positive behaviour support program: 
staff buy-in, active school administrator support, and the consis-
tency of a common approach among staff including the use of 
common language and consistent implementation (Pinkelman, 
McIntosh, Rasplica, Berg and Stickland-Cohen, 2015). 

Hope Lutheran School illustrates the impact of a school-wide 
positive behaviour and supports program developed by the 
school community. It has allowed them to tackle behaviour on 
all fronts to produce a more positive school culture and learning 
environment and to reflect Christ-like character in the school 
community.

References

1 Pinkelman, McIntosh, Rasplica, Berg and Stickland-Cohen, 
“Perceived Enablers and Barriers Related to Sustainability of 
School-Wide Positive Behavior Interventions and Supports,” 
Behavioral Disorders: Journal of the Council for Children with 
Behavioral Disorders. May 2015, Vol. 40, Number 3, pp. 171-183.
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by Jenny Williams

Jenny Williams (jenny.williams@scsbc.ca) is the 
SCSBC Director of Educational Support Services

A list of suggested books, websites and sample document can be 
found on The Link Online. Go to www.newsletter.scsbc.net and 
navigate to the title of this article.

Zach Clark

http://busdev2016.scsbc.net
http://newsletter.scsbc.net


Two more of our SCSBC member schools have 
reached the 60th anniversary milestone this 
year, a major accomplishment that reflects the 
dedication and commitment of a multitude of 
faithful staff members, parents and supporters. 

John Knox has commemorated the year with 
three events, a barbecue in September, a Winter-
fest carnival on January 30, and a chapel in the 
spring. Current staff and students are excited to 
share this milestone with alumni, former staff, 
and supporters. Contact the school for more 
details.

Langley Christian School has two 60th events 
coming up in the spring. On Friday, May 13, 
the adults’ evening program and dessert buffet 
will be an opportunity to mingle with special 
guests including past principals, staff and alumni 
families. On Saturday, May 14, well-wishers can 
bring the kids and enjoy a free, family-friendly 
event. The schedule of activities will be on the 
school website.

These two schools join Vancouver Christian 
(1949), Abbotsford Christian (1953), and Delta 
Christian (1954) in celebrating the six-decade 
achievement. 

Introduction to Robotics
Kelowna Christian School has introduced an 
open sourced project “MeArm” to their IT11/12 
course which provides an introduction to 
robotics.  Students learn electrical circuitry, 
and programming within the Arduino IDE and 
microcontroller.  This hands on project has 
provided many learning opportunities and 
excitement for the students as they build, wire 
and program a functional robotic arm.

Surrey Christian School was presented 
with two Fraser Valley Commercial Building 
Awards for the design of the primary 
building. The first was an award of excel-
lence in the Community Institutional 
category and the second was top prize 
overall which was the Judges’ Choice for 
best entry overall. Witmar Able, the primary 
architect, from KMBR, and Evelyn Bouwman 
were there to proudly receive these awards. 
“Surrey Christian School is an excellent 
example of a 21st century learning environ-
ment, of how a building’s aesthetic can 
enhance the quality of experience and 
comfort, while being beautifully functional,” 
Awards coordinator Mark MacDonald 
announced at the event. “The building 
focuses on occupant health and well-being 
and utilized healthy building materials, an 
abundance of natural light, and the visible 
presence of wood.”
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UPCOMING 
CALENDAR NEWS AND EVENTS

FEBRUARY 
4-5: FISA BC Convention: 
Learning Together; Leading 
Forward 

19: Okanagan Schools BC 
Ed Plan Exploration and 
Application Workshop 
Teacher ProD at Vernon 
Christian School

22: International Education 
Program Coordinators 
Networking Meeting

29: Learning Leaders 
Meeting - TWU

MARCH 
1-2: SCSBC Business and 
Development Conference 
Brochure | Registration | 
Website

14-18: Spring Break Week 1

21-25: Spring Break 
Optional Week 2

APRIL 
25: International Education 
Program Coordinators 
Networking Meeting

MAY 
4-6: CPABC Spring 
Conference

NOVEMBER 
5: Leadership Conference 
and SCSBC Annual General 
Meeting

Happy 60th Anniversary

Award-Winning Building

http://www.scsbc.ca

